Curriculum Integration and Instructional Alignment Unit Planning Template

	Unit Title: 

Geography and Tools of History

	Time Frame:

3 Weeks
	Grade Level:

Sixth Grade Advanced Placement

	Unit Summary: Briefly describe what the unit will entail including curricular content and unit goals.

	This social studies unit will introduce students to basic world geography and the tools that archaeologists and historians use to study the past.  

First, students will review basic map skills, and analyze different types of maps/globes and explain when they would be most useful.
Second, students will investigate the life of an archaeologist through interaction with a guest archaeologist and a simulation where they “dig” up clues and make conclusions about the past based on an artifact puzzle.  Students will also learn about major archaeological discoveries regarding early human history, including the discovery of Lucy and its implications on human evolution.

The unit will close with the study of historians and their use of primary and secondary sources.  Students will learn how to distinguish primary and secondary sources, and how to analyze them to learn about the past.  In their summative assessment; students will need to “dig” up an artifact, develop conclusions about its use and what it tells the student about the society that used it, and then use multiple sources related to the artifact to write a short analysis.


	Step 1. Essential Question(s): What are the questions (aligned to the core concepts and GLEs) that students will consider throughout the unit and that will develop their deep understanding? (This may be a central problem that students will address.)

	Essential Question #1: How do new scientific discoveries change human understanding of the world?
Essential Question #2: How does where people live affect how they live?

Essential Question #3: How do geographical changes affect people and societies?

Essential Question #4: How are primary and secondary sources used and interpreted to help us understand historical events and perspectives?

Essential Question #5: How do archaeologists and historians uncover the stories of early people?


	Step 2. Enduring Understandings: Review EALRs/GLEs from two or more content areas to determine the focus, core concept, or enduring idea(s).

	Enduring Understanding #1: Geography impacts how people live and a societies’ culture.

Enduring Understanding #2: Archaeologists and Historians use a variety of tools to develop conclusions and stories about humans and societies from the past.

Enduring Understanding #3: New scientific discoveries constantly change human understanding of the world.

Literacy Enduring Understanding #4: Textual evidence from written sources can be used to support analysis and inferences drawn from the text.
Speaking and Listening Enduring Understanding #5: Collaborative discussions with partners, small groups or as a class can be used to demonstrate understanding of multiple perspectives and encourage students to express their own ideas clearly. 


	Step 3. Content Area Standards - Essential Academic Learning Requirements (EALRs) and Grade Level Expectations (GLEs) What are the skills, concepts, and content knowledge from the EALRs and GLEs that students will learn, apply, and develop deep understanding of through this unit? An integrated unit will help students meet standards in two or more content areas. Content areas include science, social studies, math, reading, writing, communications, the arts, and health and fitness. For online GLEs visit: www.k12.wa.us/ealrs   

	Primary Content Area: Social Studies
EALRS/GLEs: 

Social Studies EALR 3

Component 3.1: Understands the physical characteristics, cultural characteristics, and location of places, regions, and special patterns on the Earth’s surface.
3.1.1: Constructs and analyzes maps using scale, direction, symbols, legends and projections to gather information.
3.1.2: Identifies the location of places and regions in the world and understands their physical and cultural characteristics.

Component 3.2: Understands human interaction with the environment.

3.2.1: Understands and analyzes how the environment has affected people and how people have affected the environment in the past or present.

3.2.3: Understand the geographic factors that influence the movement of groups of people in the past or present.

Component 4.2: Understands and analyzes causal factors that have shaped major events in history.

4.2.3: Understands and analyzes how technology and ideas from ancient civilizations have impacted world history.

Component 5.1: Uses critical reasoning skills to analyze and evaluate positions.

5.1.1: Understands positions on an issue or event.

5.2.2: Analyzes the validity, reliability, and credibility of information from a variety of primary and secondary sources while researching an issue or event.
 
	Integrated Content Area(s): Literacy and Speaking/Listening
EALRs/ GLEs: 

Reading Informational Text CCSS:

RI.6.1: Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence when writing or speaking to support conclusions drawn from the text.
RI.6.9: Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the approaches the authors take.

Writing CCSS:

W.6.1: Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and sufficient evidence.

W.6.4: Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.

W.6.8: Gather relevant information from multiple print and digital sources, assess the credibility and accuracy of each source, and integrate the information while avoiding plagiarism.

Speaking and Listening CCSS:

SL.6.1: Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, building on others’ ideas and expressing their own clearly and persuasively.

	Step 4. Assessments: How will student knowledge, skills, and concepts from each targeted GLE be assessed throughout the unit? The unit may include one or more evidence of learning such as projects, presentations, performances, writing assignments (essays, letters, stories, poems, etc.), quizzes and tests, and service learning projects. How will students monitor and reflect on their own learning, identifying their preconceived ideas and keeping track of the changes in their knowledge, skills, attitudes and behaviors (e.g. goal-setting, self and peer evaluation, journal writing, portfolio assessment, etc.)?

	     
Social Studies GLEs

Pre-Assessment

Formative Assessment

Summative Assessment

Student Voice

· Component 3.1: Understands the physical characteristics, cultural characteristics, and location of places, regions, and special patterns on the Earth’s surface.

· 3.1.1: Constructs and analyzes maps using scale, direction, symbols, legends and projections to gather information.

· 3.1.2: Identifies the location of places and regions in the world and understands their physical and cultural characteristics.

Mapping ActiveInspire Quiz with Voters

Give Me a Five

· Students indicate their level of comfort with the material

Student Observations

ActiveInspire Voter Knowledge Check

World Map

Geography Option on Integration Matrix 

· Students will need to choose a project option from section 1.1.

Completion of Exit Cards throughout the entire unit

Journal reflections

· Component 3.2: Understands human interaction with the environment.

· 3.2.1: Understands and analyzes how the environment has affected people and how people have affected the environment in the past or present.

· 3.2.3: Understand the geographic factors that influence the movement of groups of people in the past or present

One Pager

One Pager

· Students complete this before and after study.

· Students jot down important thoughts that describe topics of study.

ActiveInspire Voter Knowledge Check

Student Observations

Geography Option on Integration Matrix 

· Students will need to choose a project option from section 1.2.
· Component 4.2: Understands and analyzes causal factors that have shaped major events in history.

· 4.2.3: Understands and analyzes how technology and ideas from ancient civilizations have impacted world history.

KWL Chart

Timeline 

ActiveInspire Voter Knowledge Check

Archaeology/Early Humans Option on Integration Matrix 

· Students will need to choose a project option from section 1.3.
Historian/Sources Option on Integration Matrix

· Students will need to choose a project option from section 1.4.

· Component 5.1: Uses critical reasoning skills to analyze and evaluate positions.

· 5.1.1: Understands positions on an issue or event.

· 5.2.2: Analyzes the validity, reliability, and credibility of information from a variety of primary and secondary sources while researching an issue or event.

Personal Primary Sources Activity/Journal Writing
Group Archaeological “Dig”
ActiveInspire Voter Knowledge Check

Archaeological “Dig”

· Students will need to “dig” up an artifact, develop conclusions about its use and what it tells the student about the society that used it, and then use multiple sources related to the artifact to write a short analysis.
Reading Informational CCSS

Pre-Assessment

Formative Assessment

Summative Assessment

Student Voice

· RI.6.1: Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence when writing or speaking to support conclusions drawn from the text.
· RI.6.9: Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the approaches the authors take

Think-Pair-Share

Group discussions using a text

Partner Work:

· Analyzing sources about a topic

Archaeological “Dig”

· Students will need to “dig” up an artifact, develop conclusions about its use and what it tells the student about the society that used it, and then use multiple sources related to the artifact to write a short analysis.
Exit Slips
Self-Evaluation
Writing CCSS

Pre-Assessment

Formative Assessment

Summative Assessment

Student Voice

· W.6.1: Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and sufficient evidence.

· W.6.4: Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.

· W.6.8: Gather relevant information from multiple print and digital sources, assess the credibility and accuracy of each source, and integrate the information while avoiding plagiarism.

Informal writing; sharing with a partner and as a group.

Journaling

One Pagers
Archaeological “Dig”

· Students will need to “dig” up an artifact, develop conclusions about its use and what it tells the student about the society that used it, and then use multiple sources related to the artifact to write a short analysis.
Exit Slips

Self-Evaluation


	Step 5. Key Vocabulary: What are the essential vocabulary words that students will understand and need to know in order to complete this unit? List and define.

	Social Studies Terminology

Definition

Theme

Topics of discussion

Geography

The study of Earth and its people

Continent

Large landmasses

Landform

Naturally formed feature on Earth’s surface

Climate

Weather conditions in a place over a long period of time

Vegetation

Plant life

Symbol
A thing that stands for something else
Longitude

Imaginary lines that measure distances east and west of the prime meridian.
Latitude

Imaginary lines that measure distances north and south of the equator.
Hemisphere

Geographers divide the globe into equal halves.  Each half is called a hemisphere.
Political Map

Maps that show the features that people have created, such as cities, states, provinces, territories, and countries.
Physical Map

Maps that show the landforms and bodies of water found in particular areas.
Thematic Map

Maps that include certain information about a place or region.
Artifact
Human-made objects
Fossil

Remains of early life preserved in the ground

Hominid

Creatures that walk on two feet (including humans)

Paleolithic Age

The Old Stone Age; Lasted from about 2.5 million to 8000 BC

Mesolithic Age

The Middle Stone Age; Lasted from about 10,000 and 6000 BC

Neolithic Age

The New Stone Age; Began about 8000 BC and ended as early as 3000 BC

Primary Source

Something written or created by a person who witnessed a historical event

Secondary Source

Written after a historical event by people who did not witness the event

Oral History

It is made up of all the unwritten verbal accounts of events



	Step 6. Lessons/Activities: What are the daily lessons and activities (aligned to each targeted GLE) that students will do during the unit? List lessons/activities in list or chart form.  
Step 6a. Differentiation: How will the lessons be differentiated for different learners?  What scaffolding will you use for struggling learners and extensions for those that have met the standard?  Briefly describe how you plan to differentiate each lesson in your unit.

	Enduring Understanding

Differentiation

Enduring Understanding #1:  Geography impacts how people live and a societies’ culture.

Pre-Assessment:  Mapping ActivInspire Quiz and One Pager
· Students will take an Activinspire quiz with Activ-voters about basic geography knowledge and map reading skills.  Since this knowledge is something advanced students should know at the beginning of 6th grade, students who do not have a strong understanding of basic geography will be given extra practice on basic geography.
· Students will work in groups to complete a One Pager.  Students will section a piece of paper into 5 parts (four equal quadrants with a fifth section in the center of the page).  They will head each quadrant with: Culture, Food and Drink, Occupations, Clothing and Shelter.  They will label the center with: How does geography impact people’s lives?  Students will work together to write down everything they can think of for each category.  Students who have trouble brainstorming can get ideas from other students, which may spawn ideas of their own.  Students can also either write or draw ideas, so that all student strengths can be used. 
Formative Assessment:  Give me a Five, Student Observations, Activ-voter knowledge check
· After lessons in section 1.1 and 1.2, students will be asked, “Where are you with this material?  Can you give me a one through five?”  They will indicate their comfort level on an active-voter, so that student opinions will not be swayed by their peers.  After analyzing the data, students can be grouped with students in similar comfort zones for upcoming lessons about related material.  Students who are at a 5 should be ready for more difficult content and are probably ready to explore possibilities for content acceleration.  Students who are at a 3 probably just need a bit more practice.  Students at a 1 will need more direct instruction.

· At the end of the both 1.1 and 1.2, students will take a knowledge check (ungraded) to see if students understand the foundational knowledge and skills that will be necessary for the final summative assessment.  Knowledge checks allow students to assess their own skills and knowledge in a stress-free way.  It also gives teachers information about which kids are struggling and need more support, and which students have mastered the content. 
· For my advanced students, they will take the 6th grade common assessment as the knowledge check (instead of as the summative assessment).

· Throughout the unit, more advanced reading materials (beyond the level of the required textbook) will be offered during extension activities for students who need an additional challenge.  (Since I teach advanced language arts, students in the class should not need reading materials at a lower level than the textbook.)  Also, lesson material will be provided in a variety of ways (audio, visual, kinesthetically).  Video lessons and electronic materials will be available online for students who need extra support at home.

Summative Assessment:  Integration Matrix Options for 1.1 and 1.2
· On the Integration Matrix, options are organized by multiple intelligences, levels of thinking, and by section (1.1, 1.2, 1.3, and 1.4) in the textbook.  By the end of the unit, students will be required to show their understanding of material in each section by choosing a project option from each section.  Students will be able to choose options from any of the multiple intelligences, but they will need to choose at least 1 option from the Remember/Understanding columns, 1 option from the Applying/Analyzing columns, and 1 option from the Evaluating/Synthesis/Creating column.  This ensures that students will not only choose projects that require basic thinking skills.  Additionally, students will create their own rubrics (with varying levels of guidance and support from the teacher) to accompany their projects.  Rubrics will include the enduring understanding in question and standards chosen by the student (that they deem important for them to grow in).  
Enduring Understanding #2:  Archaeologists and Historians use a variety of tools to develop conclusions and stories about humans and societies from the past.

Enduring Understanding #3:  New scientific discoveries constantly change human understanding of the world.

Pre-Assessment:  KWL chart
· Students will work first in groups, and then as an entire class, to brainstorm ideas for a KWL chart.  Having students work in small groups first allows quieter students a better opportunity to share their opinions.  Group “speakers” will share their group charts one by one (avoiding repeats) with the class.  At the end, teachers should have a good idea of what the class (as a whole) knows about archaeologists, historians and the tools they use to study the past.

· Since this is the first social studies unit of the year, this unit will be used to observe which students might be good candidates for independent study work for future social studies units.
Formative Assessment:  Knowledge Check and Group “Dig” 
· At the end of the both 1.1 and 1.2, students will take a knowledge check (ungraded) to see if students understand the foundational knowledge and skills that will be necessary for the final summative assessment.  Knowledge checks allow students to assess their own skills and knowledge in a stress-free way.  It also gives teachers information about which kids are struggling and need more support, and which students have mastered the content. 

· For my advanced students, they will take the 6th grade common assessment as the knowledge check (instead of as the summative assessment).

· In small groups, students will participate in a simulation of an archaeological dig.  Students will get small Tupperware bins that are filled with dirt and puzzle pieces that will be put together to create a picture of an ancient artifact.  In groups, students will need to put the puzzle together and develop conclusions about the artifact.  The use of groups will help support struggling students in their analysis skills before they are required to complete the task independently.  Prior to this simulation, students will have lessons on writing an analysis paragraph.  They will need to think about:

· What might the object be used for?  What is it?

· What might this artifact tell us about the society that used/developed it?

· How might this artifact have impacted us today?

· Throughout the unit, more advanced reading materials (beyond the level of the required textbook) will be offered during extension activities for students who need an additional challenge.  (Since I teach advanced language arts, students in the class should not need reading materials at a lower level than the textbook.)  Also, lesson material will be provided in a variety of ways (audio, visual, kinesthetically).  Video lessons and electronic materials will be available online for students who need extra support at home.

Summative Assessment:  Integration Matrix 1.3 and 1.4
· On the Integration Matrix, options are organized by multiple intelligences, levels of thinking, and by section (1.1, 1.2, 1.3, and 1.4) in the textbook.  By the end of the unit, students will be required to show their understanding of material in each section by choosing a project option from each section.  Students will be able to choose options from any of the multiple intelligences, but they will need to choose at least 1 option from the Remember/Understanding columns, 1 option from the Applying/Analyzing columns, and 1 option from the Evaluating/Synthesis/Creating column.  This ensures that students will not only choose projects that require basic thinking skills.  Additionally, students will create their own rubrics (with varying levels of guidance and support from the teacher) to accompany their projects.  Rubrics will include the enduring understanding in question and standards chosen by the student (that they deem important for them to grow in).  

Enduring Understanding #4:  Textual evidence from written sources can be used to support analysis and inferences drawn from the text.

Pre-Assessment:  Quick Write
· Students will be given a copy of a primary source from The World in Ancient Times: Primary Sources and Reference Volume.  They will be given “A Scribe’s Exercise” from about 2000 BCE.  Students will need to independently read the source and write an analysis that answer the following questions:

· What does this source tell you about this ancient society?

· What does this source tell you about this ancient individual?

· Students will turn in their quick writes, and they will be looked at to see which students already use text based details in their analysis and which students have more advanced analysis skills.  This information will be used to create leveled groups for future lessons.

Formative Assessment:  Journaling
· Throughout this unit, students will be given various primary and secondary sources.  They will need to develop conclusions about the sources.  Some students will work in a group with direct instruction until they are ready to work independently.  Some students will work in small groups, and more advanced students will work independently.
Summative Assessment:  Independent “Dig” with Various other Sources
· For the final summative assessment for this unit, students will complete a second “dig” where they will need to assemble a puzzle of an ancient artifact.  Accompanying their artifact, students will also receive a copy of a primary source and a secondary source that all relate to the artifact.  Students will need to study their artifact, and read both sources to develop conclusions.  They will need to write a one-page analysis that answers the following questions:

· What does the artifact and the sources tell you about this society?

· What conclusions can you make about this society and their culture?

· Which source (artifact, primary source, secondary source) is the most useful as you develop your conclusions?

· How does the artifact and the sources relate to your life today?

· Students will be assessed on their ability to use text-based details in their analysis.

· Primary Source: Babylonian Letter; about  1900-1700 BCE
· Secondary Source: Excerpts from The Ancient Near Eastern World
· Artifact: Picture of a Mesopotamian clay tablet



	Step 7. Instructional Materials/Resources: What aligned instructional materials/resources will students use throughout the unit? How will you ensure that students explore multiple perspectives and different points of views?

	Textbooks/Kits/Instructional Guides: 

· World History: Ancient Civilizations by McDougal Littell

Print Materials (Books, articles): 

· Mysterious Bones: The Story of Kennewick Man by Emma Stevenson

· Motel of the Mysteries by David Macaulay

· The Early Human World by Peter Robertshaw
· Primary Sources: The Great Works of Ancient Greece, the Roman Empire, and the Middle Ages by M.B. McLatchey

· The World in Ancient times: Primary Sources and Reference Volume by Ronald Mellor
· The Ancient Near Eastern World by Amanda H. Podany and Marni McGee

· Five Themes of Geography (article)

Multimedia: 

· ActiveInspire (for use of voter quizzes)

· Youtube: Horrible Histories Caveman Art Show
· Youtube: Horrible Histories Caveman Love
· Youtube: Horrible Histories Stone Age Tools
· Youtube: Horrible Histories Masterchef
· Youtube: Horrible Histories The Stone Age Report with Bob Hale
· Youtube: Horrible Histories Stone Age Medley
· Youtube: What is a Primary Source
· Youtube: What is Archaeology?

Websites: 

· http://www.libraries.iub.edu/?pageId=1002226 

· http://www.collectionscanada.gc.ca/education/008-3010-e.html 

· http://www.brainpop.com/socialstudies/geography/mapskills/preview.weml 



	Day
	Social Studies Lesson Title & Description
	Integrated Curriculum:  Literacy Skills Taught during LA time

(Throughout the unit, students will continually collaborate with small groups and with partners.  They will also participate in discussions and learn to develop their own opinions and express themselves clearly.)

	Day One:  Monday
Lesson Plan Short Version
	Lesson Title: Geography Pre-Assessment

Description: 

· Students will take an Activinspire quiz with Activ-voters about basic geography knowledge and map reading skills.  Since this knowledge is something advanced students should know at the beginning of 6th grade, students who do not have a strong understanding of basic geography will be given extra practice on basic geography.

· Students will work in groups to complete a One Pager.  Students will section a piece of paper into 5 parts (four equal quadrants with a fifth section in the center of the page).  They will head each quadrant with: Culture, Food and Drink, Occupations, Clothing and Shelter.  They will label the center with: How does geography impact people’s lives?  Students will work together to write down everything they can think of for each category.  Students who have trouble brainstorming can get ideas from other students, which may spawn ideas of their own.  Students can also either write or draw ideas, so that all student strengths can be used.
 


	Lesson Title: Creating an Outline to Take Notes from a Text
Description:

· Students will learn how to create an outline as a form of note-taking with Chapter 1, Section 1 of the textbook.

· All students will begin by following along and copying the teacher’s outline.  About halfway though, the teacher will do a “Give Me a Five” to see which students need additional modeling, and which students are ready to work with a partner on their outlines.

· Students will complete their notes for 1.1 using the combo notes method.  This method incorporates outlining, questions that can be used for studying, visuals and a summary.

· Even if the content is review for students, all students will take notes on the material to learn the skills of note taking using the combo notes method.

	Day Two:  Tuesday
Lesson Plan Short Version

	Lesson Title: Five Themes of Geography
Description:

· Section 1.1 briefly describes the Five Themes of Geography. Students will read a more detailed text about the five themes of geography and will work with groups to create a graphic organizer of the five themes of geography.  Charts will include written definitions, visuals, and examples.

	

	Day Three: Thursday 

Lesson Plan Short Version

	Lesson Title: Maps and Globes

Description:

· Students will participate in a quick voter “Give Me a Five” regarding their comfort with outline note taking.  Results can be analyzed quickly by the computer program, and the teacher can use this information to create three groups for note taking with 1.2.

· Students will watch a BrainPop video about Map Skills.
· Flexible Groups for 1.2:

· Group #1: 1 or 2 on Give me a Five

· These students will stay with the teacher for direct instruction outline note taking with 1.2 on Maps and Globes.

· Group #2: 3 or 4 on Give me a Five

· These students will work with a partner or in small groups to complete their outline and read the section on 1.2.

· Group #3: 5 on Give me a Five

· These students will work independently on their outline and reading for 1.2.  When they are finished, they can work on extension assignments or content acceleration.

	

	Day Three: Friday 

Lesson Plan Short Version

	Lesson Title: Integration Matrix 1.1 and 1.2

Description:

· Students will be introduced to the Integration Matrix.
· Teacher will model how to create a rubric for one of the Integration Matrix options.
· Students will begin work on options for 1.1 and 1.2.  First students will need to choose their options and develop their rubrics.  Students must get their rubrics approved before they begin their project work.
· Students will be able to choose options from any of the multiple intelligences, but they will need to choose at least 1 option from the Remember/Understanding columns, 1 option from the Applying/Analyzing columns, and 1 option from the Evaluating/Synthesis/Creating column.  This ensures that students will not only choose projects that require basic thinking skills.  Additionally, students will create their own rubrics (with varying levels of guidance and support from the teacher) to accompany their projects.  Rubrics will include the enduring understanding in question and standards chosen by the student (that they deem important for them to grow in).  


	Lesson Title: Multiple Intelligences

Description:

· Introduce the multiple intelligences to students by passing out copies and discussing the About Multiple Intelligences and How we Think and Learn articles from Differentiating Instruction in the Regular Classroom by Heacox (pages 36-37).
· Have students review their Projects, Presentations, Performances survey (taken at the beginning of the year) and note which lists had the greatest numbers of circles.  Provide each list’s title. (Heacox, 23)

	Day Four: Monday 

Lesson Plan Short Version

	Lesson Title: Integration Matrix 1.1 and 1.2 Continued

Description:

· Students will continue their work on projects for 1.1 and 1.2.


	

	Day Five: Tuesday 

Lesson Plan Short Version

	Lesson Title: Integration Matrix 1.1 and 1.2 Continued

Description:

· Knowledge Check on 1.1 and 1.2 (Formative Assessment)
· Students will complete a knowledge check with voters regarding vocabulary and concepts from 1.1 and 1.2.  The teacher can use Wednesday (late start days) to analyze results and see which students need additional support and/or extra practice.

· Students will continue their work on projects for 1.1 and 1.2.


	

	Day Six: Thursday 

Lesson Plan Short Version

	Lesson Title: Integration Matrix 1.1 and 1.2 Continued

Description:

· Students will continue their work on projects for 1.1 and 1.2.


	

	Day Seven: Friday 

Lesson Plan Short Version

	Lesson Title: What is Archaeology?
Description:

· Pre-Assessment: Students will work first in groups, and then as an entire class, to brainstorm ideas for a KWL chart.  Having students work in small groups first allows quieter students a better opportunity to share their opinions.  Group “speakers” will share their group charts one by one (avoiding repeats) with the class.  At the end, teachers should have a good idea of what the class (as a whole) knows about archaeologists, historians and the tools they use to study the past.

· Video: Students will watch the Youtube video, What is Archaeology, about the work that archaeologists do.
· After the video, students will develop questions about being an Archaeologists for the Archaeologist (guest speaker).

· Flexible Groups for 1.3 (Students will get to self-select their group):

· Group #1: 

· These students will stay with the teacher for direct instruction outline note taking with 1.3 on How Archaeologists Study the Past.

· Group #2: 

· These students will work with a partner or in small groups to complete their outline and read the section on 1.3.

· Group #3: 

· These students will work independently on their outline and reading for 1.3.  When they are finished, they can work on extension assignments or content.

· End the class with a brief mini-lesson about Ardi and the Youtube video: Ardipithecus Ramidus 


	

	Day Eight: Monday 

Lesson Plan Short Version

	Lesson Title: What does an Archaeologist do?

Description:

· Students will listen to a guest speaker, who is an archaeologist, talk about what it is like to be an archaeologist.
	

	Day Nine: Tuesday 

Lesson Plan Short Version

	Lesson Title: Doing an Archaeological “Dig”

Description:

· Hook: Start the day with a Horrible Histories Youtube Video about the Stone Age

· In small groups, students will participate in a simulation of an archaeological dig.  Students will get small Tupperware bins that are filled with dirt and puzzle pieces that will be put together to create a picture of an ancient artifact.  In groups, students will need to put the puzzle together and develop conclusions about the artifact.  The use of groups will help support struggling students in their analysis skills before they are required to complete the task independently.  Prior to this simulation, students will have lessons on making inferences. They will need to think about:

· What might the object be used for?  What is it?

· What might this artifact tell us about the society that used/developed it?

· How might this artifact have impacted us today?


	Lesson Title: Making Inferences

Description:

· Students will participate in a mini-lesson about making inferences from pictures and texts.
· Teacher will use Motel of the Mysteries to have students practice making inferences based on the visuals in the book.

	Day Ten: Thursday 

Lesson Plan Short Version

	Lesson Title: Integration Matrix 1.3

Description:

· Hook: Start the day with a Horrible Histories Youtube Video about the Stone Age

· Knowledge Check on 1.3 (Formative Assessment)
· Students will complete a knowledge check with voters regarding vocabulary and concepts from 1.3.  The teacher can use analyze results and see which students need additional support and/or extra practice.

· Students will begin work on their option for 1.3  First students will need to choose their option and develop their rubrics.  Students must get their rubrics approved before they begin their project work.

· Students will be able to choose options from any of the multiple intelligences, but they will need to choose at least 1 option from the Remember/Understanding columns, 1 option from the Applying/Analyzing columns, and 1 option from the Evaluating/Synthesis/Creating column.  This ensures that students will not only choose projects that require basic thinking skills.  Additionally, students will create their own rubrics (with varying levels of guidance and support from the teacher) to accompany their projects.  Rubrics will include the enduring understanding in question and standards chosen by the student (that they deem important for them to grow in).  


	

	Day Eleven: Friday 

Lesson Plan Short Version

	Lesson Title: Integration Matrix 1.3 Continued

Description:

· Hook: Start the day with a Horrible Histories Youtube Video about the Stone Age

· Students will continue their work on projects for 1.3.


	

	Day Twelve: Monday 

Lesson Plan Short Version

	Lesson Title: Primary vs. Secondary Sources
Description:

· In order to explore the question, “Why study History” (which is discussed in 1.4), students will participate in a teacher-led activity.
· Students will agree on an event that all students know and remember.
· Students will write brief accounts of these events.
· The teacher will “lose” or destroy some of the accounts so that he or she is left with three.
· The teacher will read these accounts and ask students:
· Do these three accounts give a truthful picture of the event?
· Do these three accounts include ALL of the details of the event?  What’s missing?
· Why do we use sources to study the past?  Why is it important to include multiple sources? Students will begin by watching the Youtube video, What is a Primary Source.
· After the video, students will complete a quick check with the voters to see which students are approaching standard, meeting standard, and exceeding standard.  Based on results, students will be placed into three groups and will complete the Tiered Assignment Lesson on Characteristics of Primary and Secondary Sources.


	

	Day Thirteen: Tuesday 

Lesson Plan Short Version

	Lesson Title: A Scribes Exercise 
Description:

· Students will be given a copy of a primary source from The World in Ancient Times: Primary Sources and Reference Volume.  They will be given “A Scribe’s Exercise” from about 2000 BCE.  Students will need to independently read the source and write an analysis that answer the following questions:

· What does this source tell you about this ancient society?

· What does this source tell you about this ancient individual?

· Students will turn in their quick writes, and they will be looked at to see which students already use text based details in their analysis and which students have more advanced analysis skills.  This information will be used to create leveled groups for future lessons.
· Flexible Groups for 1.4 (Teacher created based on past notes and observation):

· Group #1: 

· These students will work with a partner or in small groups to complete their outline and read the section on 1.4.

· Group #2: 

· These students will work independently on their outline and reading for 1.4.  When they are finished, they can work on extension assignments or content.


	Lesson Title: Using Text-based Details

Description:

Students will participate in a mini-lesson about how to use text-based details in their analysis.

	Day Fourteen: Thursday 

Lesson Plan Short Version

	Lesson Title: Integration Matrix 1.4

Description:

· Journaling with a primary source (making inferences) and using text-based details.

· Knowledge Check on 1.4 (Formative Assessment)
· Students will complete a knowledge check with voters regarding vocabulary and concepts from 1.4.  The teacher can use analyze results and see which students need additional support and/or extra practice.

· Students will begin work on their option for 1.4.  First, students will need to choose their option and develop their rubrics.  Students must get their rubrics approved before they begin their project work.


	

	Day Fifteen: Friday 

Lesson Plan Short Version

	Lesson Title: Integration Matrix 1.4 Continued

Description:

· Journaling with a primary source (making inferences) and using text-based details.

· Students will continue their work on projects for 1.4.


	

	Day Sixteen: Monday 

Lesson Plan Short Version

	Lesson Title: Integration Matrix 1.4 Continued

Description:

· Journaling with a primary source (making inferences) and using text-based details.

· Students will continue their work on projects for 1.4.


	

	Day Sixteen: Tuesday 

Lesson Plan Short Version

	Lesson Title: Integration Matrix 1.4 Continued

Description:

· Journaling with a primary source (making inferences) and using text-based details.

· Students will continue their work on projects for 1.4.


	

	Day Seventeen: Thursday 

Lesson Plan Short Version

	Lesson Title: Putting the Pieces Together

Description:

Summative Assessment for the Unit:
· For the final summative assessment for this unit, students will complete a second “dig” where they will need to assemble a puzzle of an ancient artifact.  Accompanying their artifact, students will also receive a copy of a primary source and a secondary source that all relate to the artifact.  Students will need to study their artifact, and read both sources to develop conclusions.  They will need to write a one-page analysis that answers the following questions:

· What does the artifact and the sources tell you about this society?

· What conclusions can you make about this society and their culture?

· Which source (artifact, primary source, secondary source) is the most useful as you develop your conclusions?

· How does the artifact and the sources relate to your life today?

· Students will be assessed on their ability to use text-based details in their analysis.

· Primary Source: Babylonian Letter; about  1900-1700 BCE
· Secondary Source: Excerpts from The Ancient Near Eastern World
· Artifact: Picture of a Mesopotamian clay tablet


	


Lesson Plan: Five Themes of Geography
Foundational Information

Learning Target/Objective:

· Enduring Understanding: 

· Geography impacts how people live and a societies’ culture.

· Essential Question: 

· How does where we live affect how we live?

· Objectives:

· Students will be able to identify and define the five themes of geography and sub-categories within each theme.

· Students will be able to determine how geography impacts a society’s culture and lifestyle.

· Students will be able to create a chart that summarizes the five themes of geography.
Evidence of Learning (criteria):

· Student groups will create large charts, to be displayed in the classroom, that identify, define and summarize information about the five themes of geography.  

· Complete student charts will need to include:

· The names and definitions of the five themes of geography

· Sub-categories within each of the five themes (i.e. Location has the sub-categories relative location and absolute location)

· Definitions of each sub-category

· Visuals for each of the five themes and sub-categories

· Answer to the question: How does where we live affect how we live?
Planning for differentiated instruction:

· Students will receive a more advanced text, The Five Themes of Geography, than the required social studies textbook.  Since this lesson is designed for an advanced placement class, this text allows students to support more complex information than is in the required 6th grade text.

· Students will work in cooperative groups (flexible grouping strategy), which allow learning needs and academic strengths to mixed to provide for peer instruction or leadership within groups.
Materials needed:
· Five Themes of Geography (article)

· World History: Ancient Civilizations by McDougal Littell

· Butcher paper

· Markers and other art supplies

The Lesson

1. Introduction (introduce the lesson topic, connection to previous lessons, state the learning targets, and pre-assess student understanding)
a. Hook:  Show students pictures of various destinations and ask them what activities people would do there.  Ask:  Why can’t you ski here?  Why can’t you surf here?  Get students to think about how geography impacts people.

b. Pre-assessment:  Students will work in groups to complete a One Pager.  Students will section a piece of paper into 5 parts (four equal quadrants with a fifth section in the center of the page).  They will head each quadrant with: Culture, Food and Drink, Occupations, Clothing and Shelter.  They will label the center with: How does geography impact people’s lives?  Students will work together to write down everything they can think of for each category.  Students who have trouble brainstorming can get ideas from other students, which may spawn ideas of their own.  Students can also either write or draw ideas, so that all student strengths can be used. 

c. State the learning targets

i. Students will be able to identify and define the five themes of geography and sub-categories within each theme.

ii. Students will be able to determine how geography impacts a society’s culture and lifestyle.

iii. Students will be able to create a chart that summarizes the five themes of geography.

d. Since this is the first lesson in the unit, there is no connection to previous lessons.
2. Describe the instruction (describe the lesson steps and how students will interact with the information, continually assess how students are doing)
a. Students will be assigned to groups of 5 people of mixed ability and learning preferences.
b. Groups will be responsible for reading through the text The Five Themes of Geography.  Each student in the group will be responsible for reading (and becoming the expert ) on ONE of the five themes of geography.  
c. When all group members have read through their assigned theme, they will be responsible for explaining that theme to their group.  Group members will have an opportunity to ask questions of the speaker, since all group members will ultimately be responsible for knowing the material.  If a particular student in struggling, the teacher can be called over to provide support.
d. After each group member has “taught” their group about their assigned theme, the group will create a chart that summarizes the information in the article.  Each group member will work on their assigned theme (on the chart).  They will need to provide a definition for the overarching theme and list and define the sub-categories.  Definitions will need to be in students’ own words.  They will also need to provide a visual that helps illustrate the theme and it’s sub-categories.  
e. As a group, students will come up with ONE answer to the question: How does where you live affect how you live?  This answer must be added to the banner/chart.
f. When finished, groups will hang up their poster somewhere in the classroom.  
g. When all student groups are finished, students will get an individual chart to fill in.  They will need to read through the definitions provided by each group and write down the definition that makes the most sense to them.
3. Closure (reinforce the learning targets, assess for student understanding, state next steps for learning)
a. At the end of the lesson, students will complete 3-2-1 exit slips:

i. 3 – Things that you learned today

ii. 2 – Things related to the five themes of geography that you would like to know more about

iii. 1 – Question you still have

b. Students will complete a Knowledge Check with ActivInspire voters regarding the material.

c. Next steps for learning:

i. Maps and globes; Basic geography and mapping skills
----------------------------------------------------------------------------------------------------------------------------------------------------------------

Tool Box

Ideas for assessment: 
Informal: KWL, quick-write, exit card, show of hands, journaling, think-pair-share-report, checklists

Formal: quiz, essay, presentation, portfolio, interview
Grouping arrangements: individual, partners, small group (3-4), interests, learning style, readiness, etc.

Teaching Strategies: exposition, discussion, demonstration, guided discovery, open inquiry, etc.

Differentiation: content, process, and/or product by readiness, learning profile and/or interests
Lesson Plan: Why Study History

Foundational Information

Learning Target/Objective:

· Enduring Understanding: 

· Archaeologists and Historians use a variety of tools to develop conclusions and stories about humans and societies from the past. 

· Essential Question: 

· How do archaeologists and historians uncover the stories of early people?

· Objectives:

· Students will be able to describe why it’s important to study history.

· Students will be able to analyze the importance of using sources to study the past.

Evidence of Learning (criteria):

· Journaling:

· After the lesson, students will write a journal entry on the following prompt:

· Based on our discussions today, why is it important to study the past and use multiple sources of information to develop conclusions?

Planning for differentiated instruction:

· Flexible Grouping based on ability for note taking

· Journal entries can include (differentiated processes):

· Visuals

· Outline

· Narrative writing

· Expository writing

· Webbing

Materials needed:

· A sheet of notebook paper

· World History: Ancient Civilizations by McDougal Littell

The Lesson

4. Introduction (introduce the lesson topic, connection to previous lessons, state the learning targets, and pre-assess student understanding)
a. Hook/Pre-assess student understanding:  

i. Have students get out a piece of notebook paper and write their name at the top.

ii. Ask students: What is an event that all students would know something about that happened within the last year? (i.e. Boston Marathon Bombing, First Day of School, etc.)

iii. Have all students spend 5 minutes writing about this event.  They can write a first-person narrative, a play-by-play account, a third-person description, or an outline of what happened.  The goal is to get a variety of different accounts.

iv. Collect student accounts as they finish.  At the end of 5 minutes collect all the student pieces of writing, even if it is unfinished.  Shuffle them up and get rid of many of them in the following ways:

1. Throw some in the sink and drench with water.  Explain to students that some of the accounts were destroyed when the museum failed to protect its artifacts from a flood.

2. Crumple some up and throw in the garbage.  Explain to students that some of the accounts were destroyed when they were accidently thrown out.

3. Put some in a drawer.  Explain to students that some of the accounts were lost when an archaeologist couldn’t remember where they put them.

v. When you are left with three accounts, read them out loud to students. (They will probably be very different.  You can also plan which ones to use by putting them at the bottom of the stack as you collect them).

vi. Ask students:

1. Do these three accounts give a truthful picture of the event?

2. Do these three accounts include ALL of the details of the event?  What’s missing?

3. Why do we use sources to study the past?  Why is it important to include multiple sources?

b. State the learning targets

i. Students will be able to describe why it’s important to study history.

ii. Students will be able to analyze the importance of using sources to study the past.

c. Connection to Previous lesson:

i. Students will have previously learned about how archaeologists study the past.  This lesson relates to how historians study the past.  

5. Describe the instruction (describe the lesson steps and how students will interact with the information, continually assess how students are doing)
a. Students will complete Combo Notes for section 1.4 in their textbook.
i. Flexible Groups for 1.4 (Teacher created based on past notes and observation):
1. Group #1: 

a. These students will work with a partner or in small groups to complete their outline and read the section on 1.4.

2. Group #2: 

a. These students will work independently on their outline and reading for 1.4.  When they are finished, they can work on extension assignments or content.

6. Closure (reinforce the learning targets, assess for student understanding, state next steps for learning)
a. At the end of the lesson, students will complete a journal entry:

i. Prompt: Based on our discussions today, why is it important to study the past and use multiple sources of information to develop conclusions?

----------------------------------------------------------------------------------------------------------------------------------------------------------------

Tool Box

Ideas for assessment: 

Informal: KWL, quick-write, exit card, show of hands, journaling, think-pair-share-report, checklists

Formal: quiz, essay, presentation, portfolio, interview

Grouping arrangements: individual, partners, small group (3-4), interests, learning style, readiness, etc.

Teaching Strategies: exposition, discussion, demonstration, guided discovery, open inquiry, etc.

Differentiation: content, process, and/or product by readiness, learning profile and/or interests

Lesson Plan: Archaeological “Dig”
Foundational Information

Learning Target/Objective:

· Enduring Understanding: 
· Archaeologists and Historians use a variety of tools to develop conclusions and stories about humans and societies from the past.
· New scientific discoveries constantly change human understanding of the world.
· Essential Questions: 

· How do archaeologists and historians uncover the stories of early people?

· How do new scientific discoveries change human understanding of the world?
· Objectives:

· Students will be able to analyze an artifact and develop conclusions about its use and the society that used it.

· Students will be able to hypothesize what an artifact was used for.

· Students will be able to collaborate with a group to arrive at a consensus.
Evidence of Learning (criteria):

· Students will complete a handout where they will:

· Independently develop  conclusions about their artifact

· Work with their group to arrive at a consensus about what the artifact was used for and conclusions about the society that used it

· Answer the question: Why do history and our understanding of the world constantly change?
Planning for differentiated instruction:

· Students will work in cooperative groups (flexible grouping strategy), which allow learning needs and academic strengths to mixed to provide for peer instruction or leadership within groups.
Materials needed:
· World History: Ancient Civilizations by McDougal Littell

· Puzzles of artifact pictures (x8) – 1 for each group

· Tupperware (x8)

· Dirt

· Handout for Conclusions

· Butcher paper
The Lesson

7. Introduction (introduce the lesson topic, connection to previous lessons, state the learning targets, and pre-assess student understanding)
a. Hook:  Show students a 3D artifact.  Do not tell them what it is yet, but have them complete a think-pair-share to hypothesize what it is/what it is used for.  Have students share their ideas before explaining it’s use.

b. Pre-assessment:  Personal Primary Source Activity

i. Prior to this lesson, tell students to bring in a personal object (if students forget, it can be as simple as a shoe or bracelet)
ii. Students will trade personal objects with their “elbow-neighbor.”  Give them 5-7 minutes to write down information that this object gives them about the owner and the society that the owner lives in.

1. Basic answer: They like shoes.  They like bright colors.  They use laces in their shoes.

2. More advanced answers: This society values color and uses color as a form of personal expression.  They have footwear, so the ground must be rocky and hurtful to bare feet.

iii. Have students share with the partner first, and then choose volunteers to share their observations with the class.

iv. Explain to students that what they just did was make inferences.  Ask students if they know that term and what it means.
c. State the learning targets

i. Students will be able to analyze an artifact and develop conclusions about its use and the society that used it.

ii. Students will be able to hypothesize what an artifact was used for.

iii. Students will be able to collaborate with a group to arrive at a consensus.

d. Previous to this lesson, students will have learned about archaeology and listened to a guest speaker talk about what it means to be an archaeologist.  They also would have read 1.3 about archaeology.
8. Describe the instruction (describe the lesson steps and how students will interact with the information, continually assess how students are doing)
a. Students will be assigned to groups of 4-5 people of mixed ability and learning preferences.
b. Students will receive a handout, butcher paper (to use to cover the table) and a Tupperware filled with dirt and puzzle pieces.
c. Student groups will go through the Tupperware to find their puzzle pieces, and their first task will be to put the puzzle together.
d. Once groups have assembled the puzzle, students will examine the puzzle and individually make conclusions and inferences about what it is, what it is used for and what it tells them about the society that made it.
e. Once all students in the group have finished their individual work, students will take turns sharing their conclusions.  All students will share before the group works to arrive at a consensus.
f. After all students have shared, groups will work to arrive at a consensus.  Encourage students to think logically.  This is not a debate!  Students don’t get points for winning or if their argument is used.  They need to focus on clues in the picture.
g. After consensus has been reached, all students will document the final conclusions on their handout.  Each group will choose a “speaker” to share their group consensus with the class.
9. Closure (reinforce the learning targets, assess for student understanding, state next steps for learning)
a. Students will complete and turn in a handout where they will:

i. Independently develop  conclusions about their artifact

ii. Work with their group to arrive at a consensus about what the artifact was used for and conclusions about the society that used it

iii. Answer the question: Why do history and our understanding of the world constantly change?
b. Next steps for learning:

i. Students will learn about primary and secondary sources.  They will develop conclusions and inferences based on a text.
----------------------------------------------------------------------------------------------------------------------------------------------------------------

Tool Box

Ideas for assessment: 
Informal: KWL, quick-write, exit card, show of hands, journaling, think-pair-share-report, checklists

Formal: quiz, essay, presentation, portfolio, interview
Grouping arrangements: individual, partners, small group (3-4), interests, learning style, readiness, etc.

Teaching Strategies: exposition, discussion, demonstration, guided discovery, open inquiry, etc.

Differentiation: content, process, and/or product by readiness, learning profile and/or interests
�





Since the Issaquah School District adopted the use of GradeCam, I decided to utilize that new technology instead of using ActivInspire.  





Students completed a map on paper, with the goal being to identify: the continents, the oceans, a scale, a compass rose, a line of longitude, a line of latitude, the equator, and the prime meridian.  Students reviewed their own pre-assessments as we went over the world map as a class.


�





This ended up being a great way to introduce the essential question: How does where we live affect how we live?  Although some students struggled with coming up with responses, having them work as a group proved to be valuable.  





As I walked around, I listened to students discussions.  Many groups talked about where a society’s myths and stories originate, and how important geography is in their origination.  Until students started to talk about this, I didn’t even think about it! 





Although I told students they could draw ideas, most students chose to write their ideas down using words.


�





I was planning to do a “Give me Five,” but I decided to use the Activ-voters instead.  After students copied down my notes as I modeled the process, they took the voter quiz; and 95% of the students said they were either very confident or confident that they could complete an outline with a partner or alone.





It was a good idea to model note taking with 1.1, because students didn’t have to worry about learning the material while they were learning a new skill.


�





Since my 6th grade humanities team decided to de-emphasize the five themes of geography, I decided not to include this planned lesson in my instruction.


�





I had one student work with me for direct instruction.  This student had a very hard time understanding the concept of note taking, and also didn’t know the information in 1.1; so learning the skill of note taking was even more challenging for him.  This student sat with my at my desk and we worked through 1.1 again together before moving on to 1.2.





10/2:  These observations were part of the data that was used to determine that this particular student was not placed correctly in Advanced Humanities.  Working with him one-on-one helped me to realize how much knowledge he was lacking in comparison with other students in the class.


�





I explained to students that they could choose whether or not to work in a partnership or by themselves to complete outline notes for 1.2.  About 50% of the students worked alone and the rest of the students paired up.  





As I look back at the students who worked independently, those students are the students who have higher reading scores, and were probably ready to work on their notes alone.


�





Since the creation of this unit, I decided not to use the integration matrix for this unit.  In social studies, our district has been focusing on using textual evidence from multiple sources to answer a focused question.  So, instead of using the integration matrix, I decided to focus on putting together opportunities for students to practice finding textual evidence and writing CEE paragraphs (Claim, Evidence, Explanation).  Throughout this unit, students learned how to write claims, find evidence, and write an explanation of how the evidence supports the claim.





 The first time students did a complete paragraph, I gave them a tentative score; so they would have a general idea of how well they completed the paragraph.





The second paragraph we did, I used differentiation strategies to separate students based on their skills of writing a CEE paragraph.  Students that had received a 4/4 on the first paragraph were encouraged to work alone – since they already had shown mastery on that skill.  Students who received a 2 or a 3 were encouraged to find a partner to work with, so that they could talk through the process.  Students who received a 1 on their paragraph were encouraged to work out in the hall with me, so that we could write a paragraph together.  In my first block, I worked with 8 students out in the hall while the other students worked independently.  In my second block, I worked with 5 students out in the hall.  The students that worked in the hall with me have shown a vast improvement in their skills and my gifted writers were able to work quickly on their own.


�





I used Grade Cam, instead of the voters, to complete a knowledge check on students for 1.1 and 1.2.  Generally, students knew the information well, but through the assessment, I realized the longitude and latitude was a challenge for most students.  Grade Cam (which gives instant feedback) allowed me to see which questions students struggled with immediately and provide quick reteaching.  This allows us to quickly to go more into depth and get through the foundational knowledge quickly.


�





I didn’t have any students at this point who needed direct instruction, but I walked around the room and monitored students who were struggling with certain aspects of note taking.


� After writing this unit plan, I met with a colleague at another middle school in my district; and we collaborated on a more engaging form of this activity.





Instead of puzzle pieces, I had students bring in 1-2 artifacts of their own from home.  (These were generally small McDonalds toys and knick-knacks)  Each student group prepared their artifact box by burying the artifacts in their dirt.  Next, each group worked on map making skills and created a map that could lead another group to their box somewhere in the school.  Generally, students who were more artistic worked on the map, while the other students chose the hiding spot and buried the artifacts.  





On the day of the dig, students hid their boxes and exchanged maps with another group in class.  They had to work together as a group to find their box and dig out the artifacts.  They then used toothbrushes to clean off their artifacts (much like a real archaeologist might do).





After each group had their artifacts, they had to choose which artifacts to analyze, using the questions in the unit plan instructions.  Students were highly engaged in this process, and came up with some very creative inferences regarding what each object told them about the “mysterious” civilization that left it behind.


�





In class, I completed the first part of this lesson just as it was written.  Each class chose an event to write about and we discussed primary sources, bias, and the importance of analyzing sources.





Instead of watching this video and using the voters, I decided to use a differentiation strategy from the Differentiation class: Most Difficult First.  I created an assignment to have students practice identifying which sources were primary sources and which sources were secondary sources.  I starred the most difficult first items, and if students got 4/5 correct, they could skip the rest of that practice and move on to part two of the assignment, which focused more on analyzing primary and secondary sources.  I had 5 students complete this option in my first class, and 4 students complete this option in my second class.  
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