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In the 1970s, I had the opportunity to make a presentation to more than a decade
Book Review
17
the (then much smaller) NAGC Conference. In preparation after the release of the
for that presentation, I had made slides (no PowerPoint in widely discussed MarResources for the Educator
18
those days) of teachers and students in classrooms from the land report, many
1950s, 1960s, and 1970s. Presenting the slides in a random common myths (“pracsequence, I challenged the audience to identify which decade tices or beliefs which we often discover upon close scrutiny
each photo represented. The audience was feeling very to be more fanciful than truthful”) were persistently prevaproud because most people were able to place most of the lent in gifted education. The three general goals and purphotos in the correct decade. However, my next question de- poses for the issue were to: stimulate some lively discussion,
flated their self-satisfaction and revealed my true concern: I critical thinking, and creative research; shake loose the grip
asked how they were able to make their decisions. Their of some common myths; and suggest promising directions
placements were based on a variety of factors that had noth- for more productive foundations for inquiry and practice.
ing at all to do with teaching and learning; they relied deIn the context of 25 years of extensive and accelerating
pendably on such factors as hair
complexity and change, we began
styles and the clothing styles of
in 2008 to reexamine the 1982
both teachers and students. Little
myths, assessing the extent to
All 15 of the 1982
about the pictures revealed differwhich they may still exist, have
myths remain with
ences in the classroom’s physical
been resolved, or have been reenvironment or other factors that
placed by new concerns. We
us today, although some
might suggest differences related
learned that all 15 of the 1982
have been modified in
to teaching and learning. A quote I
myths remain with us today, alhad located impishly suggested
though some have been modified
form or content
that “there is no national museum
in form or content over time. In
over time.
of education—because we are still
addition, several new myths
using it all.” You might believe that
emerged, resulting in a total of 19
this activity would not be effective today, and although I myths addressed in the fall 2009 issue of GCQ.
haven’t tried it, I suspect you might be correct. Let us not be
The goal of providing appropriate and challenging educatoo quick to congratulate ourselves, however. This anecdote tional programming—a goal gifted education specialists
may be a helpful backdrop, providing some context for the share with all concerned educators—must take into account
new issue of Gifted Child Quarterly.
these stubbornly persistent myths. Especially in times when
We need to set the stage with just a little more history. The the agendas of many educational policy makers seem focused
Winter 1982 issue of GCQ (Volume 26, Number 1) focused on other priorities, we need to be advocates for quality eduspecifically on the challenge of “Demythologizing Gifted Ed- cation that recognizes and nurtures students’ strengths and
ucation,” centering on the question, “What are the main is- talents. In order to play that advocacy role effectively on the
sues that gifted education must confront effectively if it is to broader educational “stage,” however, it is incumbent on us
survive the 1980s?” The issue arose from the perception that, to be aware of the internal obstacles as well as the external
continued on page 11
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FR OM THE EDITOR
“The great enemy of the truth is very often not the
lie—deliberate, contrived and dishonest—but the
myth—persistent, persuasive and unrealistic.”
—John Fitzgerald Kennedy

I

It is with great pleasure that I present this issue of Teaching for High Potential to
you. Upon hearing that the special issue of Gifted Child Quarterly would be a revisiting of the 1982 Myths issue, I was ecstatic! That issue, which I first read some
years ago, not only presented every relevant issue pertaining to the field of gifted education, but also set a fire in my mind that has been burning ever since. I encourage
all of you to read every section of the newest Gifted Child
Quarterly.
As you no doubt read in Don’s introduction to the special issue, you, the educator, are key to debunking the
myths. It is up to us to confront these misconceptions
head on, seeking to educate the public through positive
advocacy. The time has come to reverse the unrealistic
conceptions of not only what the field has to offer, but also
what it truly means to be a gifted and talented student in
today’s society.
Apart from two outstanding articles in this issue of
THP relating to student portfolios and mentorships,
and an interview with Josh Waitzkin, you will read
about myths through the eyes of
many of our columnists. Even
our cartoonist has a creative spin
BY BESS
on them.
WILSON
A wise professor of mine once
spoke of Myth during an undergraduate course in mythology.
Something he said has stayed with
me that is relevant to us as teachers of gifted students. It was something to the effect of, “Our lives,
our world, our language…is
rooted in myth. There is no escape. We must navigate through,
understanding the origin of the
myth while trying to understand it
for ourselves. Myths are always
present.”
I hope you enjoy this issue of
Teaching for High Potential.
Please feel free to contact me at
any time As always, I welcome
your comments, suggestions,
opinions, and ideas.
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TECHNOLOGY UNTANGLED
Wikipedia: A Land of Truth or Myth
BRIAN C. HOUSAND, EAST CAROLINA UNIVERSITY
brianhousand@gmail.com

W

With the advent of Web 2.0 tools, we are living in the age of
a Read / Write Web. Internet users have the ability to not only
consume content, but in many instances, the power to contribute content to websites. As educators, it is becoming increasingly important that we teach our students to be critical
of what they read, especially on the Internet, because of the
sometimes unlimited ability of others to post “information.”
Wikipedia is a content resource that has been the subject
of mistrust by many educators since its creation in 2001.
Reading with a critical eye is something that we should always do regardless of the medium; Wikipedia is an open environment capable of dynamic change in the quality of any
given article.
We should always keep in mind that Wikipedia is an encyclopedia and should be treated as such. One should not be
using Wikipedia by itself for primary research, unless of
course the paper is about Wikipedia. We must encourage our
students to use multiple and varied sources in their research.
When looking for general information or to gain a basic understanding on a topic of interest, then Wikipedia is a great
place to start.

Using Wikipedia in the Classroom
The vast majority of Wikipedia’s 65 million monthly visitors never go beyond the first page of an article. However,
each article has four tabs along the top of the page that
should be explored.

1

Article – This is usually as much information a reader
views when using Wikipedia, and appropriate for cursory searches for information. As critical consumers of
information, we should always be on the lookout for red
flags. Wikipedia does identify potential problems in many of
the articles. For example, if an article does not cite sources or
exhibits potential bias in an article, an accompanying message is usually present.

2

Discussion – This is a tab that is seldom explored and
is often loaded with just as much information as the
main article. Here a reader will regularly find that an
article has been evaluated and given a grade based on its contents, organization, and authenticity. One can also see what
others are saying about the article and can read accompanying suggestions.

3

Edit This Page – Anyone can contribute to Wikipedia
by clicking on the “Edit This Page” tab. It is precisely
this feature that strikes fear in the hearts of many
teachers. Rather than being fearful of this capability, we

www.nagc.org

should instead look
at this feature as an
opportunity for individuals who are
passionate
and
knowledgeable
about a particular
topic to share with
an authentic audience. Most entries
are closely monitored for inappropriate changes or
errors in editing.

4

History – Every change, no matter how minor or significant, is tracked in this tab. By visiting this tab, one
is able to determine what changes were made and
when they were made, revealing whether changes were made
anonymously or by an identified individual.
For teachers who remain concerned about the instability
of Wikipedia but want to take advantage of this free resource,
Wikipedia has created a static version for schools:
http://schools-wikipedia.com. The content can be navigated
using a pictorial subject index or a title word index of all topics. Wikipedia Selection for schools is also available as a free
download that can be accessed even when not connected to
the Internet. A 3.5GB DVD version is also available.

A Pertinent Example: The State of Giftedness
on Wikipedia
If Wikipedia is meant to represent the collective knowledge
on any given subject, then the field of gifted education is in
need of a major overhaul. As of this writing, there is no entry
for “giftedness.” There is a notice that the article is in need of
revision and lacks proper citations and footnoting.
The great contributors of the field are grossly underrepresented or are lacking an entry entirely. For example, at the
time of writing this column, the Wikipedia entry for many
leaders in the filed consist of a single sentence. Similarly,
there is currently no separate entry for the National Association for Gifted Children, United States.
As members of the field of gifted education, it is our responsibility as digital citizens, scholars, and educators to
begin to contribute our expertise and knowledge about the
field. A wiki (Wikipedia page) has been created to initiate a
list of names and topics that should be added or updated on
Wikipedia. You are encouraged to visit http://giftedwikipedia.wikispaces.com to participate in this project. ■
FALL 2009 |
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eFolio: An Electronic Portfolio
Option for All Learners
BY WENDY A. SKINNER, ST. LOUIS PARK (MN) SCHOOLS

D

During an education technology conference, an eFolio demonstration
caught the eye of Thomas Odermatt, a
5th/6th grade combined classroom
teacher from St. Louis Park, Minnesota.
Immediately, he began imagining how
he could use this electronic portfolio
to encourage and improve student
writing. Just one year later, Odermatt
received the Exceptional Teacher
Award, which honors teachers who effectively integrate technology (in his
case, eFolio) in their classroom and engage students in learning. What initially began as a tool to improve
writing, however, has become an integral part of nearly every subject Odermatt’s students study. Odermatt uses
eFolio for more than collecting and
presenting student learning evidence;
he uses it to create unique opportunities to build skills, self-confidence, and
creativity for everyone, including gifted
students.
My daughter, Jillian, was one of the
first lucky students to use eFolio in
Odermatt’s class. I’ve seen firsthand
how practical and creative this electronic portfolio is for teachers and students of all levels of ability. EFolio
outshines other electronic portfolio
programs with numerous benefits for
all learners and teachers, its userfriendly design, and its reasonable affordability.

Comparing Electronic Portfolios
“Most electronic portfolios are static
and use a software program to build the
website as a document,” Odermatt explained to me when I visited his classroom recently. “Then, it has to be
uploaded to the server and finally gets
posted. Every time you make a revision,
you go through it all over again. Instead, eFolio is interactive and updates
in real time, live, as students make
changes with a quick turn on/off feature
for each section.” I’ve seen students
quickly adapt to this editing feature.
They have total and immediate control.

4
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“Most websites stay with the institution. The institution owns the website, and what happens when the
student leaves? No more access.”
Odermatt continued, “With eFolio,
the student owns the website and the
institution facilitates its development.
Now the student can access and modify it from any Internet access, and
owns it forever.” Four years later, my
daughter still has access to her site
and can add to it whenever she likes.
Imagine the ease of maintaining a student eFolio that stays with the student
K-12—no matter what changes in geographic location the student makes
from year to year.

Strengths of Using eFolio
with Students
As Odermatt pointed out, eFolio is
both owned by the student and quite
simple to use too. It can be designed to
contain the most basic, minimal documents, or it can respond limitlessly to
each individual’s creativity.
For example, some students in my
daughter’s class maintained only the
minimum required reading log and
writing sections. However, Jillian also
posted scanned original artwork, PowerPoint slides from her American History project, and even an interactive,
multiple-choice survey she designed for
visitors to her site.
The interactive feedback feature is especially useful. Relatives, friends, and
mentors who have been approved by
the student and teacher are given the
password to the student’s site. At any
time, a visitor can leave a message that
will appear next to the item of interest.
I encouraged my writing students to
use this feature to post their rough
drafts and then get feedback from a
long-distance mentor. Simple, genuine,
and encouraging remarks are always
great motivators for students, and this
feature allows for that.
The final and perhaps most subtle
benefit for students using eFolio is that

Wendy A. Skinner is a teacher and
writer in Minneapolis, Minnesota, and
the author of Infinity & Zebra Stripes:
Life with Gifted Children published by
Great Potential Press.
wendyskinner@earthlink.net
students develop a sense of responsibility and good “cyber-citizenship.” This
is done unwittingly and naturally by
simply creating and participating in the
ownership of an eFolio site. Odermatt,
for example, takes advantage of teachable moments when students are making judgments about appropriate
content. They discuss the risks and dangers of disclosing last names, birth
dates, and photos. “It’s important for
parents to know about eFolio too.”
Odermatt adds, “We encourage families
to discuss issues of confidentiality, parent consent, and security.”

Benefits for Teachers
Student motivation is a primary benefit for teachers. “There isn’t a day that
goes by without kids asking me if they
can update their reading logs or post
their latest poem,” said Odermatt. “It’s
a great tool that develops internal motivation for the student.”
Facilitating differentiation is a plus
too. “I like how eFolio naturally differentiates for students at all ability
levels,” said Odermatt. Students as
early as kindergarten and first grade
can begin assembling their own basic
eFolios. As they grow older and continue developing technological, academic, and creative skills, they can
change and modify the site as needed.
Academically challenged students will
experience success and a rewarding
sense of accomplishment and selfcontrol over their eFolios. Gifted students will too, but they will also take
full advantage of its limitless functionality. Teacher access is also a vital
component of eFolio. It’s easy to
monitor each student’s site activity either from school, home, or from any
Internet access.
The eFolio site structure is simple to
control. Teachers can choose from a
number of attractive and functional
templates for students’ eFolios. When a
new section is required, for example a
science fair area, the teacher can set it
www.nagc.org

up on all eFolios at once or guide students in creating the new section themselves.

Student Thoughts
In my experience working with kids
on their eFolios, comments have ranged
from expressions of challenge to pride.
One student put it this way: “It was
kinda hard at first. I’d never done this
before. But then I just did more and
more and now it’s really easy. I even
showed it to my dad at home and taught
him how to set up his own site.” (I confess that my daughter also showed me
how to set up my own eFolio.)
Since Odermatt’s students use eFolio
from year to year it is common to hear
this enthusiastic response at some time
during the second year of use: “Look at
all the books I read last year. And look
at this year’s. I’ve already read way
more books than last year.”
But perhaps what turns on kids most
is their sense of control reflected in
comments such as, “This is awesome. I
like how I decide what it’s all gonna
look like.” And, talk about sense of control… Odermatt recently told me that
he’d showed some students how they
could turn off the WYSIWYG (What You
See If What You Get) feature in order to
do their own HTML programming. A
week later kids showed up at school
lugging fat HTML handbooks. With a little of their own independent research,
they were eager to try out some basic
HTML to customize their sites.

Technology Needs and
Requirements
For both teachers and students, the
technology skills and hardware needs
are basic: mouse and keyboarding skills
with Internet access. Virtually anyone
with the basics can start up their own
eFolio site. Three to four computers
and a scanner or digital camera will get
you started.
Odermatt’s and his teaching partner’s
classroom of about 46 students has a
bank of 17 computers—in addition to
the school’s dedicated computer lab.
Students access computers whenever
they have completed an assignment,
during free choice, or during structured
tech time. Computers are an integral
part of the classroom environment and
learning process. About every other
www.nagc.org

week Odermatt collects artwork and
other items for scanning and converts
them to .jpg documents for posting on
student sites. Students use a digital
camera upon request to document artwork, presentations, assemblies, etc. for
future postings as well. These tools
help facilitate student achievement and
allow full expression.
With any technology, the more familiar the user is, the easier it is to manage
greater volumes of content. The more
technologically savvy teachers will find
that integrating database management
programs with eFolio can ease the management and supervision of student
websites. And those familiar with HTML
can use it to tailor eFolio to meet
unique needs.

Some Advice
• Check out the www.efoliomn.com
or www.efolioworld.com websites.
• Familiarize yourself with eFolio by
creating your own eFolio.
• Start small with basic design and
content.
• Remember, eFolio is dynamic; it
will grow as your needs grow.
• Involve parents.
• Remember that with any new technology, there are different levels of
understanding. Some students and
teachers will do only what is required while others will take it farther than you can imagine.
• Have fun with it!

Extensions for Future Use
What’s next for eFolio in Odermatt’s
class? Odermatt discussed the idea of
using a database management program
like FilePro to link state standards to
items on eFolio sites that show evidence
of meeting different state requirements.

And since his school is in the application
process for the International Baccalaureate Primary Years Program, he’s
mulling the idea of applying management links to this program as well.
Of the immediate future, Odermatt
hopes to use eFolios during student-led
conferences. In preparation for discussions with students and parents, Odermatt can spot check students’ work as
they update and collect data from their
portfolio. Students would be responsible for preparing for and then giving
their parents a tour through eFolio that
reflects their progress in reading, writing, social studies, and even math.
Odermatt and his students have
come a long way since 2003 when he
first viewed a demonstration of eFolio.
His students’ sites continue to grow in
sophistication as they explore, discover, and apply new uses. Imagine
what an electronic portfolio program
like eFolio could do for you and your
students—including gifted and techsavvy learners. ■
Resources
• http://www.efoliomn.com
Electronic portfolio service site of the Minnesota State Colleges & Universities (MnSCU)
for use by residents of and students enrolled
in Minnesota.
• http://www.efolioworld.com
Electronic portfolio service site for non-Minnesota users.
• http://www.electronicportfolios.com/
Researcher and author Dr. Helen Barrett
hosts this site, which includes FAQs, tools,
resources, special topics, and applications.
• http://homepage.mac.com/thomasod/treck
ed/page2.html
View documents and presentations prepared by Thomas Odermatt that bring
eFolio and its uses to life.

More Information on eFolio
Developed in 2001, eFolio Minnesota began as an e-portfolio
system for university students, educators, and workers within
Minnesota state college and universities. Licensing of eFolio Minnesota is free for all Minnesota residents including all
students enrolled in Minnesota schools. Non-Minnesota users
require an eFolioWorld individual portfolio system.The cost
varies upon the number of users within the licensed institution,
according to the www.eFolioWorld.com site.
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CURRICULUM CONN ECTION
The Myth of Gifted
Curriculum: Rethinking
Bloom’s Taxonomy
BY JENNIFER BEASLEY, UNIVERSITY OF VIRGINIA
jgb6t@virginia.edu

W

What is so surprising about the latest list of myths in gifted
education is that many original myths have not gone away.
Dr. Sandra Kaplan points out in the fall GCQ that a myth still
exists regarding a single curriculum that all gifted children
must follow. I struggled with this myself as a gifted resource
teacher. In attempts to serve the needs of my students, I
sought that “single” curriculum with all the passion of Indiana Jones on the hunt for an illusive artifact. What I found
was that when we search for a myth, we either are led down
the wrong path, or return home empty-handed. In my case,
I have experienced both.

Chasing the Myth
Why chase the curriculum myth? As Kaplan suggests, believing that there is a single curriculum certainly makes the
teaching task a bit easier. Ambiguity leads many of us on this
chase. Both researchers and theorists still debate not only
the programming needs of the gifted, but the definition itself. By chasing the concept of a single curriculum, we try to
structure and define the ambiguous. It was during this chase
that I discovered what I thought was the answer, Bloom’s
Taxonomy. At the time it represented a list of hierarchal categories in the cognitive domain that included: Knowledge,
Comprehension, Application, Analysis, Synthesis, and Evaluation. When I first discovered it, it was being used to not
only plan lessons, but also to direct goal setting for students.
An example of a goal used in my district was, “Billy will use
analysis, synthesis, and evaluation in a variety of settings
with 90% accuracy.” Although not explicitly stated, I had developed my own myth about Bloom’s Taxonomy: When
using Bloom’s, gifted students should always be accessing
the top 3 categories.

Dispelling
the Myth
It was not until
later in my career
that I began to realize my myth had led
me down the wrong
path. Some of my
students struggled
when asked to analyze content during a
lesson, what was I

6

Original Taxonomy
• Evaluation
• Synthesis
• Analysis
• Application
• Comprehension
• Knowledge
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doing wrong? I began by asking a simple question, “Where
did Bloom’s Taxonomy come from?”
The taxonomy of educational objectives was originally
conceived as a means of facilitating the exchange of test
items among university faculty in order to make sure that
when creating test items, each question would be measuring
the same educational objective (Krathwohl, 2002). It’s author, Bloom, saw this original taxonomy as a way to develop
a common language about learning goals that could be assessed. Later, when the Bloom’s Taxonomy was revised
(2001), it was still designed for this original purpose. Understanding the origin of Bloom’s has helped to shed light
on my myth.
Even though the original intent of Bloom’s was ensuring
variety in our test questions, it has become the gold standard in promoting higher-level thinking skills. The categories were ordered from
simple to complex and from
concrete to abstract, resting
Revised Taxonomy
upon the notion that mas• Create
tery of the simpler category
was a prerequisite to mas• Evaluate
tery of the next more com• Analyze
plex one. It was not a far
• Apply
leap in logic to determine
that struggling learners
• Understand
should be answering ques• Remember
tions aimed at the “lower
levels” of Bloom’s whereas
www.nagc.org

the gifted students should be
I was teaching prior to evaluating
working towards the top three levor creating during the learning
When following a
els. In theory, it seemed to make
experience.
sense; in practice it meant that
myth, we can either
Finding the Reality
struggling learners were relegated
be
led
down
the
When following a myth, we can
to fact-based activities without exeither be led down the wrong
posure to the abstract, conceptwrong path, or return
path, or return empty handed.
based aspects of the disciplines.
empty handed.
By following the notion that
They were never able to “see” the
Bloom’s Taxonomy represented
whole picture of what they were
the single most effective curriculearning.
In contrast, gifted students are expected to analyze and/or lum for gifted students, I had neglected its original intent.
evaluate knowledge, regardless of whether or not they may After spending a good part of my career going down the
have some gaps in their understanding. Both scenarios are wrong path in terms of curriculum for the gifted, I thanklimited in their view of the taxonomy and of our students. fully returned home empty handed and turned to fellow
Authors of the revised taxonomy reflected upon the linear colleagues and best-practice research. The answers have
nature of the categories and realized that there are times not been easy, and as Dr. Kaplan states in the most recent
when students need access to all categories to solve and GCQ, it is important to recognize that curriculum needs to
process problems. This fluidity of movement between cog- be reactive to the diverse population of gifted students to
nitive categories better matches what we know about how become responsive to each gifted child. Bloom’s Taxonomy
people learn. On the surface, we surmise that all gifted stu- can be one of many wonderful tools that I can use on my
dents will primarily need to analyze, evaluate, and create journey as a teacher, and knowing the truth I can now meet
knowledge, but to respond to the needs of our students, the adventure of teaching my students head on. ■
we need to dig deeper. I realized that I needed to pre-assess my students prior to the learning experience to deter- Reference
mine if there are areas where students might need to Krathwohl, D. R. (2002). A revision of Bloom’s Taxonomy: An overview.
Theory into Practice, 41(4), 212-218.
indicate that they understand or apply the concept or topic
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B OOKS, BOOKS AND MORE BOOKS
Responding to the Myths with
Picture Books
BY BOB SENEY, MISSISSIPPI UNIVERSITY FOR WOMEN
bseney@muw.edu

W

When I taught Understanding Gifted Populations, the first
There are Those is a
course in our Masters Program in Gifted Studies, I chose to use wonderful,
illusthe first couple of sessions to really dig into the myths sur- trated poem that rerounding gifted learners and gifted education. While there minds us that “There
were several sources available, my main resource was the 1982 are those and they
Winter Issue of the Gifted Child Quarterly (Volume 26, Num- are few, who see (and
ber1). I found that we needed to “debunk” the myths if we hear) much more
were to have a serious investigation of gifted learners and gifted than others do.” In
education. Many of my students, even those who were already just a few pages with
certified and teaching in gifted programs, were surprised and interesting abstract ilamazed at how they accepted and ascribed to many of these lustrations, we learn
myths. I was pleased to see that NAGC is addressing this sig- a remarkable lesson
nificant issue again.
about gifted learners. By the way, Nathan is a long-time memI always began my classes with a “read aloud.” Surely, we ber of NAGC and you might know him as the “Stories with
don’t have to review here the research on the overwhelming Holes” guy. I have used this book many, many times and nearly
benefits of reading aloud to our students—even adult students. every time, someone will ask how they can get a copy.
On those occasions when I came to class/seminar with a full
Anyone who is familiar with children’s picture books is well
agenda and neglected to share the read aloud, my graduate stu- acquainted with the amazing work of Leo Lionni, the recipidents would pull me up short with “Where’s our story?” I used ent of several Caldecott Awards. His books are popular with
four picture books that address some of the myths, especially adults as well as children. In Frederick we have a young
on the nature of gifted learners. I
mouse who “works” in a differalso used these books with stuent way. His work is collecting
I found that we needed
dents and parents in addressing
words, colors, feelings, and exgiftedness, which resulted in
periences that he shares when
to “debunk” the myths
some pretty interesting sessions.
“Winter days are long and gray.”
if we were to have a serious
All of these books are still availThe delightful and somewhat
investication of gifted
able. The four books are:
surprising ending never fails to
Stephen Cosgrove’s Leo the
illicit a few oohs and ahs. I have
learners and gifted
Lop (Reissue 2002: Serendipity
also used this one with great
education.
Books)
success.
Nathan & Janet Levy’s There
The last book is Nimby: An
are Those (1990: Nathan Levy Associates)
Extraordinary Cloud Who Meets a Remarkable Friend. I long
Leo Lionni’s Frederick (Best bet in Frederick and His have been a fan of Jasper Tomkins, perhaps not as well known
Friends: 2002: Knopf Books) Also available in German and as the previous authors. Several of his books are in my library.
Spanish.
Nimby is a little cloud that likes to do things differently. He
Jasper Tomkins’ Nimby: An Extraordinary Cloud Who Meets doesn’t always follow the lead of his family. This frustrates
a Remarkable Friend (Aladdin Books: 1991 and hardback some of the old puffs, “Since clouds should behave like
1988: Children’s Press)
clouds! Even though some of them were secretly delighted.”
Unfortunately, space does not allow full reviews of each of Finally, he drifts off by himself and discovers a new friend. Tothese delightful books, all well-illustrated. So we will have to gether they express their giftedness. Nimby poses a very inmake do with just a brief description.
teresting question.
Leo the Lop is the story of a young rabbit that is different from
So there you have it: four books that should help you adall his friends. His ears go down instead of up. As a result he is dress the myths of gifted education. It appears that the
teased and even isolated. Then he discovers that “Normal is mantra of this column is “Never underestimate the power of
what you are,” a lesson that he shares with his friends. Cosgrove picture books.” Let me know if you have a book that you use
has several Leo books, all of which have a decided theme or a to address the myths or the needs of gifted learners. Happy
modern moral, a trade mark of the Serendipity Books.
Reading. ■

“

“
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SCHOOL SPOTLIGHT ON HIGH POTENTIAL
Busting the Myths: Spotlight on St. Louis
BY JENNIFER SELTING TROESTER, O’NEILL, NEBRASKA
selt332002@yahoo.com
Editor’s Note: This column looks at how schools and programs serve gifted and talented students across the country. Both of the schools featured are hosts of Action Labs

during the NAGC National Convention in St. Louis. For more
information on these and other Action Labs, please visit:
http://www.nagc.org/2009actionlabs.aspx.

T

Two St. Louis schools are
prime examples of “MythCHURCHILL CENTER & SCHOOL
Busters” in action when it
Town & Country, MO • http://www.churchillstl.org/
pertains to misconceptions
about what it means to be a
Overview: Churchill Center & School,
remedial education and the support they
gifted child. Many believe
located near St. Louis, MO, is an extraneed to achieve and return to a traditional
that a child in special eduordinary school catering to the needs of
classroom and fosters greater understanding
cation cannot also be gifted.
high achievers with learning disabilities.
and support for all people with learning
Churchill Center & School
Teachers at Churchill analyze each child’s
disabilities by training other educators,
tackles this myth head on
specific needs and abilities, then tailor
supporting our families, and enlightening
with a special school for stuexpectations and programs accordingly.
the community.
dents of high potential with
Mission: Churchill Center & School gives
Started: 1978
learning disabilities. All stuhigh-potential children with learning
Private School Enrollment: 136
dents have an individualdisabilities the finest, individualized,
Grades: 1–10
ized program to fit their
unique learning needs.
”Gifted kids can make it on their own,” is a very common ers, they approach this goal is different ways. At Churchill
myth. In recognizing that gifted students need just as much, Center & School, teachers use the Wilson Reading System
if not more, assistance in their learning, New City School and are piloting a program with Carroll School and Harvard
busts this myth by incorporating multiple intelligences into University to collaborate in developing their math program.
its curriculum, ensuring that gifted students’ individual learn- Each student has a tutorial teacher who serves as a case
ing styles are matched with appropriate high quality curricu- manager. This teacher facilitates communication among
lum. Assistance is given to all students.
staff, designs individualized programming, and shares pertinent information with future schools or tutors. The goal is
Two Different Approaches
to prepare students to enter regular classrooms with confiWhile both schools focus on the individual needs of learn- dence in their strengths and skills. Most students stay at
Churchill for approximately
three
years.
Teacher Judith Sweeney
NEW CITY SCHOOL
Connolly believes that
St. Louis, MO • http://newcityschool.org/
Churchill is unique because of its individualized
Overview: Located in St. Louis, MO, New
leader in elementary education, New City
program for every stuCity School uses Multiple Intelligences as a
School offers outstanding academics, a
dent, the 3:1 student
tool to engage students. Each grade level
nurturing ambience, and a unique tradition
teacher ratio, and daily
has a curricular theme for the school year
of diversity. New City School students are
one-on-one tutorials.
and focuses on interpersonal and
insightful leaders and creative problem
Churchill Center &
intrapersonal development through
solvers who thrive in an ever-changing
School has been a twothat curriculum.
world.
time recipient of the DeMission: New City School prepares children
Doors Opened: 1969
partment of Education’s
age three through grade six to become joyImplemented Multiple Intelligences: 1988
Blue Ribbon Award and
ful learners, to succeed academically, and to
Private School Enrollment: 352
several teachers have been
be confident and knowledgeable about
Students Served: Ages three through sixth
presented with the Indethemselves and others. As an international
grade
pendent Schools of St.
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Louis Teacher of Distinction. This dedication reflects in student accomplishment. Kathi Harshman, a math and drama
teacher states, “Churchill students are not only involved in
achieving academic success, but also discovering areas of
strength that they never knew they had.”
At New City School, teachers identify student talents
through multiple intelligences and then tailor curriculum to
their talent. “The emphasis on multiple intelligences allows
students to understand themselves and their peers in a sense
that is broader than the traditional linguistic and mathematical skill set,” a parent stated. Teacher Christine Wallach says,
“The students learn how to solve problems within the classroom and within the school. At New City, the learning is experiential and leads the students to understand who they are
as members of society and as individual learners.”
New City recognizes different talents students have, giving
them a chance to develop their talent to its full potential.
One parent commented, “The focus on diversity, the development of the emotional intelligence of the child, and the
emphasis on creating a robust foundation for learning and
growth are key components of the educational program at
New City.”
Churchill and New City redefine what it means to be a
gifted student. Leaders like the ones found in the halls of
these schools are the true MythBusters our students
need. ■

www.nagc.org

BRIDGING THE DIVIDE
continued from page 1
threats, and to invest our time, energy, and efforts in
strengthening practices that will finally lay these myths to
rest. We might argue that effective advocacy to others will
be enhanced by our ability to demonstrate that our own
efforts and actions reflect the best available knowledge
and practice for students.
The broad areas represented in the 19 myths addressed
in the Fall 2009 issue of GCQ span the core themes and
topics that frame effective practice as well as an agenda
for advocacy: a contemporary, inclusive view of the nature and definition of “gifts and talents,” a commitment to
identification practices that reflect purposeful efforts to
understand students’ strengths and educational needs,
and programming that responds to the strengths, talents,
and sustained interests of our students in diverse and varied ways. As practitioners (in the school setting, in
teacher education and research, or as advocates for program support), awareness of these myths, and a renewed
commitment to putting them behind us, can create a
foundation not only for survival in difficult times, but also
for constructive progress that will benefit educators, parents, and students everywhere. ■
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Searching for
Excellence: An Interview
with Josh Waitzkin
THP editor Jeff Danielian
interviewed Josh Waitzkin, known
throughout gifted circles as the one
who searched for Bobby Fischer. He
is the author of The Art of Learning
(2007, Free Press). Josh will be the
keynote for the NAGC convention opening general session in St. Louis.
You make reference to creativity in your book stating
that one must “Study form to
leave form.” You recognize adversity
as a tremendous source of creative inspiration, and you say that you find
yourself in “Flow” at times. What advice would you give to teachers looking to have students experience and
develop their own creativity?
In my mind creativity is primarily an act of self-expression. The greatest artists and
performers I have known or studied—
in fields as diverse as chess, martial
arts, business, finance, professional
sports, music, medicine, philosophy,
writing—have worked tirelessly to understand who they are and to embody
it in their work. They live and create
in harmony with themselves. What is
essential for these virtuosos is not the
accumulation of knowledge so much
as the release of obstructions to their
natural self-expression.
You mentioned my principle of “form
to leave form” or “numbers to leave
numbers.” Well, this is where it comes
in. Students need to have a technical
foundation in what they are learning
before they can integrate ideas into creative acts of self-expression. I come
from the world of chess, which demands tremendous technical solidity,
so I would never deny the need for a
sound foundation. A major problem
with our educational system is that it
has gotten so consumed with the accu-
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mulation of knowledge that it has neglected that beautiful crystallization experience that high-level learning and
performance are all about. Students are
being force-fed information, but
they’re not being taught what to do
with it, let alone how what they are
learning can become an extension of
who they are. Another way of putting
this is that it is not memorized trivia
that will stick with us in life, but the experiences that hold things together.
This “glue” is also what is exciting, and
students need to spend as much time
as possible utilizing it.
It is often said that what
most gifted students need
most is a friend. You attended the Professional Children’s
School. I’m wondering if PCS was a
positive or negative experience and
what, if anything, you took away
from it?
PCS was tremendous for me.
And you are definitely on to
something because the empathy of the school’s very premise did a lot
to relieve the isolation I had felt at Dalton—an elite private school in NYC that
I had attended previously. Dalton is a
school that many Manhattan parents are
ravenous about getting their kids into,
but it was not well-equipped to deal
with the unusual nature of my life. For
example, once I traveled to India for 3
weeks to represent the U.S. in the
Under-21 World Chess Championship,

and when I returned my 10th grade
math teacher made me take the test my
first day back, even though I had not
been in class for one day in which the
material was covered. This kind of rigidity can kill the spirit of a child with an
unorthodox life or learning style. It can
also teach the wrong lessons—I got very
good at bluffing through tests, but this
should not be what students are forced
to do.
PCS was flexible. When I traveled
to a tournament teachers gave me
material to work on abroad, and allowed me to catch up when I returned. This was a school attended
by the city’s top actors, dancers, musicians, young entrepreneurs, athletes—a melting pot of driven,
eccentric, passionate kids. We all had
our strengths and our weaknesses.
There was no conformist mold other
than perhaps nonconformity, and
there was a profound sense of community centered on being both
driven and haunted by our passions.
As for teaching style, my favorite high
school experience was a tiny creative
writing class taught by a woman
named Shellie Sclan. Let’s just say
that we were learning to write by
learning about ourselves.
Speaking of teachers, you
speak about educators and
their role in helping students understand their own energy
and self-efficacy. Two quotes from
your book speak to many in the
www.nagc.org

field of gifted and talented education: “As children, we might be told
to concentrate by parents and
teachers, and then be reprimanded
if we look off into the stars. So the
child learns to associate not focusing with being bad.” And, “He had
to teach me to be more disciplined
without dampening my love for
chess or suppressing my natural
voice. Many teachers have no feel
for this balance and try to force
their students into cookie-cutter
molds.” How might we throw away
the molds and seek to provide individualized instruction?
In my opinion this is the single
biggest question in education.
Students need to search for
who they are as both learners and performers, and from that process of discovery the creative act can emerge. The
primary advice I would give to teachers
is to develop their listening powers.
Don’t teach at students. Don’t jam
them all into the same mold. Listen to
them and help them learn how to listen to themselves. A teacher should be
a guide in the journey of self-discovery,
not just an information pump. Of
course when you are dealing with
gifted children, and I use that term understanding its huge range, this idea
becomes even more critical—students
must learn how to embrace the nuance
of their minds.
One problem I see continuously
with teachers and parents is that they
talk one talk and walk another walk.
Smart kids see through this hypocrisy
and trust is often lost. So you’ll have a
parent, for example, who talks about
process but focuses all feedback on results and is clearly reacting emotionally to short-term results over quality
of effort (both in their children’s lives
and their own). Similarly, teachers may
understand the importance of different learning styles, but will fail to work
tirelessly on the consistent presence
and improvisational spirit it takes to
run a classroom with the listening-first
philosophy. So they’ll speak about visual, auditory, and kinesthetic learning, but they will only teach in
language associated with their own
learning style—which by definition
will alienate over half the classroom,
www.nagc.org

especially when teachers tend to favor
students who are similar to them (a
real shame, but sadly prevalent). So if
I had to boil down my thoughts on
this subject to one phrase for teachers
and parents, it would be: Walk the
Talk. If you truly listen, students will
learn to listen. If you truly focus on
process over short-term results, so will
students. If you are willing to admit
your mistakes, kids will see that it is
okay to be imperfect.
Many high-ability students
often find themselves in situations where they have
pushed themselves too hard, which
can lead to a meltdown. I know you
speak of a “careful balance” associated with this and I wonder what you
would say to students who feel that
there is too much on their plates.
This is such a tricky question
to answer without treating
each case individually. That
said, in general, I agree that many
high-ability students have too much
on their plates. Whether the pressure
is internal or external, the result is a
loss of love for learning, which is a
tragedy. There is no question that we
need to push our limits to grow, but
we can’t push so hard that we melt
down. Here are a few fundamental
principles I would mention: 1) Meltdowns often happen when we are either not doing what we love, or are
not doing things with a process that
we love. 2) Be sure to exercise. 3)
Simplify! Take on less at once and do
it with more depth. This both reduces anxiety and is a much healthier way to learn. 4) Don’t forget to
have fun! Perhaps this is the most important idea. Play should be a part of
everyone’s life, but, unfortunately,
driven children and the people
around them have a habit of forgetting this.
One of the toughest challenges for teachers in the
field is the selection, modification, and delivery of curriculum.
You speak frequently about understanding the fundamentals and
foundation of a certain discipline in
order to achieve mastery. One of the

many exciting “principles” in your
developing coursework deals with
these ideas under the tentative
heading Advanced Learning. I wonder if you could elaborate on what
the introductory discussion for the
start of a class in this area would
look like.
Developing non-prescriptive
curriculum is a huge challenge, almost a contradiction in terms, and I am still very
much a work in progress on this
issue—so forgive me for answering
this question somewhat abstractly. In
essence, advanced learning centers
around dissolving false constructs,
dogma, and the artificial barriers we
have created between the various aspects of our lives. Once these walls
come down, thematic connections
begin to emerge. We combine ideas
in ways that we hadn’t previously
considered. The intuitive mind takes
a primary role, and growth in one
subject translates into growth in
other subjects—this is when things
get really exciting.
So developing a nose for thematic interconnectedness is the goal, and the
gateway is learning how to draw principles out of complexity. All this is moving towards the idea that any
curriculum I would endorse or create
would be centered around using a discipline (math, science, chess, music,
athletics, or literature for example) to
explore principles that connect to other
disciplines. So students would simultaneously be learning about a subject and
about learning itself—and most importantly, they would be actively engaged
in the creative search for meaning.
We look forward to hearing you in St. Louis. Any
final thoughts to add that
may help us prepare for your presentation?
One thing I would say is that
I don’t intend for this to be a
one-sided talk, but a dynamic
discussion. The more people come
with burning ideas, challenges, and
questions, the more we will all get
out of it—I greatly look forward to
diving in! ■
FALL 2009 |
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Mentorships for Gifted High
School Students
BY JOHN G. PALMER, JR., STOUGHTON HIGH SCHOOL, WISCONSIN

I

In high schools, secondary gifted educators like myself face distinctive challenges as we strive to meet the needs of
our students. Today’s standardized testbased culture, ever-increasing funding
issues, and our students’ busy lives beg
the question, “What programming can
we offer that will be embraced by and
benefit these young scholars?”

John “Jack” Palmer retired in 2009
after a 35-year career as a public
school educator. He continues teaching at the university level, consulting
with school districts, and presenting at
conferences. jack@fbiloghomes.com

world connections to their chosen academic path. An opportunity for students to view their perceived passion
first-hand and see if it is a “good fit” can
save time, money, and frustration as
they pursue their future vocations.

semester class.) This year-long program
takes place on and off-campus,
throughout the community, the state,
and beyond.

Developing a Solution

Student Participation

Student involvement in mentorships
continues to expand (see Figure 1).
Two Emerging Challenges for
Students who have completed one of
Educators
these unique curriculum programs freCompeting with the plethora of opquently pursue a second or third menportunities available to today’s adolestorship experience. Even if students
cents can be a challenge. At this age,
discover that a chosen subject of interstudents are highly mobile and technoest isn’t what they expected or hoped
logically savvy, beginning to make their
for, learning that perceived passion
own life choices. Typically, the students,
isn’t a good fit is valuable information.
not their parents or teachers, select
As all aspects of participation is voluntheir activities from the multitude of actary and the time commitment subademic and social possibilities. In other
stantial, much of the success of the
words, today’s adolescents participate
program can be attributed to the onin activities that intrigue and enrich
going passion of the students and their
them. Time and again
mentors. In other words,
students say to me, “We Figure 1. Total Number Yearly Mentorship Experiences.
those who participate do
don’t want to take anso because they want to.
other test, write another
The rewards of mentorpaper or have an adult
ship participation tend to
tell us how smart we
be practical and intrinsic
are. We want to do
additions to the student’s
something that interests
and mentor’s real-world
us!” One of our responexperiences. This process
sibilities as gifted educaalso contributes to the
tors is to create
student’s awareness of acprogramming options
ademic prospects beyond
in which our students
the boundaries of high
choose to participate.
school. To that end, an inAnother
challenge
creasing number of stufacing our gifted secdents are also taking
ondary students relates
off-campus and online acto their college and cacredited courses through
reer choices. Students
other high schools and
often complete high
universities. These opschool with little idea of
portunities are proving to
the relationship bebe an excellent completween their school
ment to the mentorship
courses and academic
program.
futures. They frequently
Initiating a
have no idea what they
Mentorship
“really want to do”
when they go to college
Typically, a mentorship
or have limited realplan begins with a stu-
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In response to these challenges,
Stoughton High School in Stoughton,
Wisconsin, has developed a mentorship program. With strands in every
imaginable subject area, this unique approach to curriculum design has united
gifted students with professionals who
can share their distinctive capabilities
and insights. This is not job shadowing.
Each mentorship includes a full curriculum design from goals to assessment, and requires a minimum of 87
applied student hours. (The 87 applied
hours ensures student involvement
equivalent to a traditional high school

www.nagc.org

dent approaching the high school coordinator with an idea. The student is
then required to formulate his or her
thoughts into an initial proposal and
the process of matching the student
with a mentor begins.
Initially, the list of current mentors
and mentorships is checked to see if
there might be an instant match. If
needed, the next step is to go “mentor
hunting.” One option is to see whether
the student has any family, friends, or
other connections that might lead to a
mentorship pairing. Also, while the In-

sionals with their college and career
choices. Also, mentors regularly continue volunteering in this capacity after
their first mentorship experience.

A New Direction for Mentorships:
Recruitment

In the spring of 2007, a high school
guidance counselor shared one homeschooled student’s unique educational
programming with the high school
mentorship coordinator. This student
was a highly accomplished musician
and actress. It took about 30 seconds
for the light bulb to
go on.
Typically, the students,
Since that time, several
previously homenot their parents or
schooled
students
teachers, select their
have registered as
full-time students at
activities from the
Stoughton
High
multitude of academic
School. In the mornand social possibilities.
ings, these students
take rigorous “traditional” high school
ternet and email can be wonderful courses, and in the afternoons they pursources, the good-old yellow pages and sue their off-campus academic passions
a personal phone call from the student with professional mentors. We have
can’t be beat for initiating a positive ini- used the existing mentorship planning
tial mentor response. Throughout the model to turn the very passions that
14 years of the program, there is a 100% took these students away from the trasuccess rate of matching students with a ditional educational setting into part of
mentor. That’s not to say that every ini- their personal public school curriculum
tial contact is successful, but persist- plan. Initial feedback from the students
ence always pays dividends in the end. and their families indicates that menConsidered through this entire torships may be an excellent corridor
process is the safety of the student. for home-schooled students to successSchool district security and confiden- fully re-enter the traditional high school
tiality procedures must be followed, environment. Through increased enand personal student information care- rollment of formerly home-schooled
fully guarded. Also, the student’s par- students and conversations with the
ents or guardians must participate students and their families, continued
throughout the mentorship process.
program growth is anticipated.
Even though they are volunteers, the
number of adult professional mentors Starting a Mentorship Program
continues to increase. In fact, as word
In a word, slowly! It is critical for the
of the program spreads, potential men- mentorship program coordinator to
tors often approach the school coordi- have time during the working day to denator before a student has requested a velop the program. Careful planning
learning plan in his or her area of ex- will ensure that all involved are at ease
pertise. When this happens, the typical with the development of the initial
procedural roles are reversed and the mentorship curriculum designs. The
school coordinator informs student role of the mentorship coordinator inprogram participants of the new men- volves developing the appropriate pertorship possibility. From the fine arts to sonal and professional connections,
the sciences, from computer program- assisting in the development of each
mers to our governor, adults are eager student’s individualized curriculum,
to assist the next generation of profes- and overseeing all mentorships from

“
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initiation to conclusion.
In its initial stages, follow-through for
each student’s personalized mentorship
program is essential. Taking time to regularly communicate with all involved
will greatly increase the comfort level of
all. Then, after the program is successfully underway, watch it grow! ■
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Write for THP
Do you have practical classroom
applications of current research,
theory, and best practices in the
field of gifted education? Are
you proud of the innovative way
you address the needs of gifted
students in your school or classroom? Have you created a successful lesson or unit plan that
aligns with the NAGC Pre-K-Grade
12 Gifted Program
Standards? If so, we
want to hear from you!
Send manuscripts to:
Jeff S. Danielian, Editor, THP
at jdanielian@nagc.org.
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HAPPILY E VER AFTER
Motivation or Mis-Application: The Accelerated
Reader Program and Gifted Learners
BY BOB SCHULTZ, UNIVERSITY OF TOLEDO
robert.schultz@utoledo.edu

T

The Program
The Accelerated Reader® (AR) is a computer-based, reading management and motivational system designed to supplement the existing elementary classroom reading program.
The program encourages students to read and improve comprehension by using a goal and incentive system. AR (1998)
offers more than 75,000 quizzes on fiction and nonfiction
books from publishers around the world.
The most commonly used AR program in schools is a series
of grade equivalency leveled quizzes associated with trade
books available in the school or public library. Points are allocated based on student quiz scores with the intent of providing motivational awards or prizes upon completion of
school- determined benchmark scores for reading completion and comprehension.

Mis-Application
Unfortunately, few schools initiate AR as it was developed
and researched. In many cases, schools purchase and use AR
as a means of validating reader ability based on grade equivalency growth as measured by periodic Standardized Test for
Assessment of Reading® (STAR) applications. Students are required to complete a certain number of points per grading
period (as established by teachers or a grade-level committee) and usually receive a number grade associated with completion of this task.
This in-practice implementation of the AR program has not
been studied, and may actually undermine the existing research support associated with the primary intent of AR being
a motivational and supplementary tool for a more detailed
reading curriculum. The mis-application of a motivational
tool has a negative impact on high-ability readers and
gifted/talented learners.
In my work with gifted and talented learners, there have
been many instances where parents have complained that
their voracious reading child had “shut down” or stopped
reading after taking part in AR programs at schools. Upon further investigation, gifted learners shared some interesting
comments:
“I hate reading. I used to like to read for fun, but
now reading is nothing but forced. I have to earn
points each quarter or my grade is lowered. There are
lots of times I just take the tests in the morning to see
if I can guess enough right to pass.” (4th grade boy,
Ohio)

“
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“Isn’t reading supposed to be something you do for
fun on your own after you learn how to read? I have
to pick from a narrow set of books, most of which are
not interesting to me.” (2nd grade girl, Illinois)

“

And in other situations, school-savvy gifted students have
found ways to work around the AR requirements. One forthright student shared,
“We’ve devised a nice system. We each pick one
book worth the most points we can get. We read it,
take the test and then discuss the test questions and answers amongst ourselves.” (6th grade girl, South
Carolina)

“

Is this cheating? Or, is this a way that gifted students have
learned to cope with a “motivational program” that provides
little in the way of motivation and more in the way of programmed reading rather than pleasure reading.
Watts (2004) presents additional support to the contention
that AR deters and degrades advanced learners’ motivation to
read. Watts found that seventh-grade students scoring highly
on the STAR tests consistently complained about the limited
options available to them for reading and the requirement
for completing quizzes over reading as a way to earn a grade.
Obviously, there needs to be research done that specifically
addresses the unique needs of advanced readers and their
experiences with the AR program. I encourage you to start
looking closely at the impact that a research-supported motivational program can have when the research does not consider the gifted and talented learner. The research statistics
might be there in general, but when considering the gifted
population of readers and their advanced abilities, the target
has not been even recognized on the research map.
What are your experiences and thoughts about the AR program in schools? Have you considered the impact this program might have on advanced readers? Have you wondered
how much impact “pay for pages” has on kids’ developing
sense of pleasure reading? I welcome your comments in the
hopes we can advocate more effectively for programs more
suited for students of high ability. ■
Reference
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BOOK RE VIE W

The Wild Ones

Finding April Hollow

Each day a wild flower

BY CAROLYN R. COOPER, ST. LOUIS, MO
crc205@att.net

is mistaken for a weed.
I used to teach the wild

Authors: Jody M. Lewis and Laura Ziggle
Publisher: White Canoe Productions
Contact information: http://whitecanoeproductions.com
email: admin@whitecanoeproductions.com

E

Every teacher needs this book. Finding April Hollow is one of
a kind. Its rich detail and poignant descriptions as students
and their teachers interact—or not—give educators an exciting, fresh approach to the art and science of teaching. Both
insightful and instructive, this magical book also makes an indispensable resource for new teachers who are learning to
distinguish “flat-line (read: ‘lifeless; dead’) instruction” from
genuine teaching! For the next graduate or undergraduate
class I teach, I shall use Finding April Hollow as a required
text. It’s simply THAT good!
Finding April Hollow is a unique gem,
which I’ve begun
to
share
with
colleagues
whose
teaching I respect.
This extraordinary
story illustrates how,
in unconventional
ways, a class of students can be challenged to be the best
they can possibly be.
Working together in
an atmosphere of experimentation and
academic rigor, neither of which is
mentioned specifically, these youngsters applaud this
stimulating learning
environment and guard it jealously as a perfect home for
their own very personal reasons.
Playful puns, special words reiterated in key places to tether
the reader to each child individually, and colorful, descriptive,
and frequently humorous references make for the beautifully
crafted piece of written art that is Finding April Hollow. Passages are compelling, yet gentle and often subtle as they convey the art of effective teaching. I myself have read the story
twice and plan to read it again. Its vibrant, refreshing detail is
worth multiple reads. ■
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roses, the daffodils that listed
toward the ground.
I found that I could comprehend
their differences, see the sky
from angles that they knew
and in a host of colors,
not merely blue.
Each day an unexpected tune
is sung but not perceived
as anything but noise.
I used to find that I could
poise silent for a moment
and, though I do not hear all
music very well, even I could
tell that sometimes
symphonies were being
played before me.
©2009 (Jody M. Lewis, Ballwin, MO)
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RESOURCES FOR THE EDUCATOR
Focus: Science
BY JEFF DANIELIAN, PEGASUS PROGRAM, LASALLE ACADEMY, RHODE ISLAND
Editor’s Note: This issue of THP includes a new column that
will feature a sampling of resources based on a subject area
or theme for classroom teachers. The columns will be

H

Having an adequate, diverse, and well-trained supply of scientists and engineers depends on what thousands of highability students in K-12 decide every year to do with their
lives, which is influenced by access to varied, challenging
coursework taught by highly skilled teachers. Below you will
find resources to help with that endeavor.

Great Science Websites and other Online Resources
Cogito.org – http://www.cogito.org
Cogito.org was developed by the Johns Hopkins Center for
Talented Youth (CTY), in collaboration with TIP at Duke University, CTD at Northwestern, RMTS at U. of Denver, the
Belin-Blank Center at U. of Iowa, C-MITES at Carnegie Mellon, the Davidson Institute for Talent Development, the Center for Excellence in Education, and Science Service. The
goals are to address the needs of gifted students around the
world who have abilities and interests in math and science.
The public site is full of news, interviews with scientists, profiles of young scientists, and a searchable database of programs. Students invited to join as members become part of
an online community and participate in discussion forums
with each other and with experts in their fields.

National Public Radio (Science Friday) – http://www.science
friday.com/
The NPR site contains a wealth of resources relating to their
Friday afternoon program Science Friday. Each broadcast is
supplemented with a series of educator resources. Sometimes I simply turn it on, and have the students listen in. Past
programs are archived as podcasts.
How Stuff Works – http://science.howstuffworks.com/
Have your students access this remarkable site’s extensive
science resources. Categories listed in those resources include
earth science, engineering, physical science, life science, space,
and the supernatural. Each category offers many individual tutorials that clearly and completely explain a particular topic.
The earth science section of the site, for example, includes tutorials on volcanoes, rainbows, diamonds, quicksand, carbon14 dating, and much more. Although this site is not new, the
resources are constantly being updated and extended.
“Science Class”e-newsletter – http://www.nsta.org/?lid=logo
This monthly newsletter is distributed through the
National Science Teachers Association and can be
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archived under the Content Connections section of the NAGC
website for future reference. This issue focuses on science
education.

found on its website.

Print Material
Does your child love to experiment with unusual objects?
Does she revel in asking and discovering answers to her questions about the world around her? Can he take apart and put
back together any complicated machine, without reading the
instructions? Parents of children with precocious science ability will find the suggestions in Encouraging Your Child’s Science Talent engaging, encouraging, and practical.
Encouraging Your Child’s Science Talent: The Involved
Parents' Guide Author: Michael S. Matthews.
http://www.prufrock.com
Science Education for Gifted Students begins with creative
ways to engage children in the primary years, thus ensuring
that they develop a love of science that will last a lifetime.
Subsequent chapters deal with acceleration and enrichment
in the sciences, including instructional units on magnetic levitation, integrating science and physical education, and realworld archaeology.
Science Education for Gifted Students (A Gifted Child
Today Reader) Editors: Susan K. Johnsen, and James
Kendrick.
http://www.prufrock.com
Math and Science Curriculum from the College of William
and Mary
Titles such as:
Water Works: A Physical Science Unit for High-Ability
Learners in Grades K–1
And
What’s the Matter?: A Physical Science Unit for High-Ability
Learners in Grades 2–3
http://www.prufrock.com

Other Resources
Explore one of the oldest and one of the newest Math and
Science academies.
The North Carolina School of Science and Mathematics
http://www.ncssm.edu/
Opened in 1980, The North Carolina School of Science and
www.nagc.org

Mathematics became the country’s first public, residential
high school. The school enrolls students for their junior and
senior years in high school.
The Kentucky Academy of Mathematics & Science
http://www.wku.edu/academy/
The Kentucky Academy of Mathematics and Science
opened its doors during the 2007-2008 school year. This link
provides an “insider's look” at the birth of a new academy.

Resources on the NAGC Website
Hot Topics: STEM
http://www.nagc.org/index.aspx?id=1484
Science, Technology, Engineering, and Mathematics: Our

Nation’s Renewable Resources
“Providing Kids with Challenge in Science: Scientists-InSchools” by Dorothy A. Sisk. THP, Winter 2006.
http://www.nagc.org/uploadedFiles/THP/THP_Issues/THP
postconv(winter06).pdf
Explore Science as a content connection on NAGC’s website.
http://www.nagc.org/index.aspx?id=990&terms=science
#science
Planning Science Programs for High Ability Learners by
Joyce VanTassel-Baska. ERIC Digest, 1998.
http://www.ericdigests.org/1999-3/science.htm ■

Equity in Excellence: Ensuring
that Diverse Learners Participate
in Gifted Education Programs
and Services
Too many students are not receiving
appropriately challenging curriculum and
services and as a result, fail to reach their
potential. This is a loss, not only for the
students, but for the nation. Currently,
K-12 education policy focuses almost
exclusively on closing the achievement
gap for struggling learners. As research
studies have shown, there is a growing
gap at the top end of the achievement
scale between white students and
students of color and between advanced
students from low-income backgrounds and those from more advantaged circumstances.
NAGC has been working to address the achievement gap between high-ability learners of color or from
low-income backgrounds and those from more advantaged circumstances.
Visit the Equity in Excellence section of the NAGC website http://www.nagc.org/index.aspx?id=4658 for
information regarding:
• An overview of the issue.
• Strategies to ensure Equity in Excellence through Identification, Assessment, Classroom
Instruction, and Teacher Training.
• NAGC’s new legislative initiative
• A wealth of supporting resources from NAGC

www.nagc.org
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